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ABSTRACT

Studies worldwide have revealed that remedial tuition is perceived by stakeholders to
influence quality education in primary schools. Remedial tuition is teaching and learning
processes organized outside normal class time for enhancing quality education. Quality
education in Kenyan schools is measured in terms of performance in national
examinations. The desire for excellent performance in Kenya Certificate of Primary
Education (KCPE) is the driving force behind remedial tuition. Howevgr, in Kisumu City

.. the 2005 to 2011 mean scores were just slightly above average, that is; 258.44, 263.31,

273.27, 279.70, 265.00, 267.46, and 272.65 respectively despite the provision of remedial
tuition. The purpose of this study was to establish stakeholder’s perceptions on influence
of remedial tuition and provision of quality education in public primary schools in
Kisumu city. Objectives of the study were to; establish stakeholders’ perceptions on
influence of remedial tuition on syllabus coverage, pupils’ study skills, utilization of
educational resources and pupils’ academic performance in primary schools in Kisumu
city. The Conceptual Framework showing the influence of remedial tuition on provision
of quality education as perceived by stakeholders was used. The study adopted
descriptive survey research design. The target population was 71 head teachers, 1377
teachers, 5453 standard VIII pupils and 1 Quality Assurance and Standards Officer
(QASO). The sample sizes were 60 head teachers, 300 teachers, 359 pupils and 1 QASO
determined by Fishers’ formula. Saturated sampling method was used to select QASO
and simple random sampling method was used to select Head teachers, teachers and
pupils. Questionnaire, interview schedules, and focus group discussion guide were used
to collect data. Face and content validity of questionnaires were determined by experts in
educational administration. Reliability of questionnaires were determined through pilot
study in 7(10%) of the schools using test- retest technique. Pearson’s ’r’ coefficients for
head teachers and teachers questionnaire were 0.81 and 0.88 respectively at a set P- value
of 0.05, meaning they were reliable. Quantitative data were analyzed using frequency
counts, percentages, means and T- test. Qualitative data were transcribed, analyzed and
reported in emergent themes and sub- themes. The study established that stakeholders
were of the view that remedial tuition highly influences syllabus coverage, study skills,
utilization of educational resources and academic performance as their overall means
ratings were: 3.47; 3.35; 3.04 and 3.56 respectively. These findings mean that the
_ stakeholders perceived remedial tuition as having high influence on enhancement of
provision of quality education in Kisumu city. The study concluded that stakeholders
were of the view that remedial tuition enhances provision of quality education. This study
recommended that remedial tuition should continue to be embraced by all schools to
enhance provision of quality education. The findings of this study are significant to
stakeholders in primary school education as they inform them the status of remedial
tuition as perceived by stakeholders for charting the way forward.

MASEN" WERSITY
S{:t e _,wai“(ARY




CHAPTER ONE

INTRODUCTION
1.1 Background to the Study
Remedial is organized extra teaching and learning processes outsides the recommended
time as a remedy to: cover the syllabus before pupils sit for KCPE, develop effective
study skills, help weak pupils improve on academic performancé by ensuring constant
teacher-pupil contact to deal with difficult subject matter in various subjects and to utilize
educational resources optimally. Remedial tuition is offered as a remedy to a poor

performance that needs to be corrected in certain subject areas.

Remedial tuition is widespread in countries where parents and pupilé feel that the formal
education system has failed to meet all the needs of the pupils, these needs include:
syllabus coverage, study skills, utilization of educational resources and academic
performance, such countries include Canada (Davies, 2004), and Republic of South
Korea (Kim & Lee, 2010). In this respect Education Support Program (2006) reported
that, in Azerbaijan, Mongolia, Georgia and Ukraine respondents reported that some
teachers put pressure on pupils to take supplement@y remedial-tuition with them after
school hours.
In Taiwan, thé 2001 Taiwan Education Panél Survey indicates that 72.9% pupils were
taking remedial tuition (Liu, 2011). In. Vietnam 32% were receiving remedial tuition
(Dang, 2011). In South Korea 87.9% were receiving remedial tuition (Kim, 2010). In

Mauritius 91% were taking remedial tuition (Kulpoo & Soonarane, 2005). In Tanzania




44.5% were receiving remedial tuition (Nassor & Mohammed, 1995;). In Zimbabwe 61%
were receiving remedial tuition (Bray, 2007) while in Kenya 68.8% were receiving
remedial tuition. In North Eastern Kenya those receiving remedial tuition were 39.0%

while in Nyanza province it was 74.4% (Nzomo et al, 2001). e

According to Ireson and Rushforth (2005) the increasing importance of educational
achievement for future careers, with the increased pressure on schools to raise standards
may lead parents to perceive remedial tuition as a worthwhile investment, especially as
their children approach important transition points in the education system. Bray (2007)
states that, remedial tuition is booming in Europe, with parents in France and Germany
spending more on additional schooling for their children. He calls it “shadow education™;
it has reached such a scale and has such strong implications for social equity, the
knowledge economy, the work of schools and the lives of pupil’s and families, that it

must be addressed, he also emphasizes that many pupils in developing countries are

attending remedial tuition classes.

Dang (2007) has investigated the determinant and impacts of remedial tuition on
student’s academic performance in Vietnam. The study indicated that remedial tuition
was perceived to enhance academic performance. In this respect, Jan (2011) states,
“Remedial tutqring is much less about pupils who are in real need of help they cannot
find during school hours and much more about maintaining the competitive advantages of
the already successful and privileged.” This researchers’ focus was on remedial tuition

for those who are already privileged and successful.




Bray (2006) suggesfs that. in Asia, supplementary' tutoring is esi)ecially likely to be
widespread in cultures which stress effort, for eXample East Asia particularly Japan and
Korea since they are influenced by cultural traditions which value learning and effort.

Bray (2003) states that remedial tuition is a huge industry in much of Asia and North

America as it is perceived to enhance quality education.

A study conducted by Silova and Bray (2006) shows that very few pupils mentioned peer
or parent pressure as one of the reasons for taking remedial tuition, some pupils perceive
that as they have extra hours with their teachers when they are about to do examinations
it helps them to do well by attaining very high marks and being able to join the most
prestigious schools in the country. These researchers focus was on pupils’ reasons for
taking remedial tuition in which they established that remedial tuition was being
practiced. There is a contradiction between the authorities whereby in Kisumu remedial

tuition is for all pupils but not a few.

According to Education Support Program, (2006) in Azerbaijan, M;)ngolia, _Georgia and
Ukraine, respondents reported that some teachers put pressure on pupils to take
supplementary remedial tuition with them after school hours, in some instances; the
pressure included threatening pupils with lower grédes if they refused to take remedial
tuition. The findings by Southern and Eastern Africa Consortium for Monitoring
Educational Quality and Mc Grath (2008) indicated that remedial tuition tends to have
spread in some African countries such as: Kenya, Malawi, Mauritius, Namibia, Zambia
and Zanzibar. Carron and Chau (1996) carried out a study in Latin America which
included 50,000 pupils in grades three and four, their findings were, in those schools with
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no classroom materials and inadequate library, they showed lower test scores and higher

repetition than those whose schools were well eqﬁipped.

Paviot, Heinsohn and Korkmann (2005) show the percentages Qf remedial tuition uptake
as from a low percentage of 22.1 percent in Malawi to highs of 68.6 percent and 77.5
percent in Kenya and Mauritius. Remedial tuition is a negative development which
interferes with the quality education and the all round development of pupil’s (Paviot et
al, 2005). In Mauritius, a study by Paviot et al, (2005) noted that extra lessons are so

common that it was accepted as an integral feature of the primary education system.

There is a contradiction in Paviot et al, (2005) studies but he established that remedial
tuition is being practiced. Hawes (1979) points out that there is no country 1n Africa
without substantial number of schools where physical conditions inhibit any but the most
basic instruction. He states that, the material context of education also includes the
buildings and furniture provided for pupils and teachers. McGrath (2008) in the |
international journal of educational development indicates that Malawi saw remedial
tuition rise from 22% to 80% by the year 2000; the report also noted that the expansion

may relate to teachers’ desire to push up their pass rates; or their dedication.

Provision of education to all Kenyans is fundamental to the success of the government
overall development strategy. The long-term objectives of the government is to provide
every Kenyan with basic quality education including 2 years of pre-primary, 8 years of

primary, 4 years of secondary and 4 years of college. Education aims at enhancing the
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ability of Kenyans to preéerve and utilize the em'/ironment for productive gain and
sustainable livelihoods (Republic of Kenya, 2005). Development of quality human
resource is central to the attainment of national goals for industrial development. Such
and Walker (2005) show that pupil’s would like their moral rights listened to by adults
and also to be heard especially when it comes to looking at their concerns or their being
responsible. This is because when it comes to matters of remedial tuition their views are

not considered.

The Republic of Kenya (2007) shows that, realization of universal access to basic
education and training _ensures equitable access for all including disadvantaged and
vulnerable groups. Since independence, challenges facing education have been addressed
through commissions, committees and task forces such as The Ominde Commission,
Gachathi Committee, Kamunge Report,‘Master Plan, -Koech Report; Task force Reforms
(Republic of Kenya, 1964, 1976, 1988, 1997, 1999 & 2012).Gachathi (1976) asserted
establishing a national system of education to lead Kenya on the path of self

determination and Kamunge (1988) improving financing quality education and relevance.

According to the Kenya Constitution (Republic of Kenya, 2010) and the international
conventions, provision of quality education is a human right. This guarantees every
learner to access education which is in line with the Kenya constitution (2010) since
quality education is an important factor in po‘verty reduction and eradication.
Psacharopoulos and Woodhall (1985j states that, human capital returns in Kenya
indicates, capital returns increases as the level of education goes higher .According to

Daily Nation (2012) remedial tuition enables teachers to complete an otherwise
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expansive 8-4-4 syllabus, where the curriculum 1s V\'/ide. Learning has been reduced to a
zero sum game where pupils have to pass national examinations to join the best
secondary schools, then enroll for prestigious degree at university, secure lucrative jobs
and climb the social ladder. UNESCO (2002) in Kenya showed “that pupils’ doing
homework learn more than those doing no homework, this means teachers need to

organize and ensure that pupils have more work to do outside class.

‘Remedial tuition takes place at all levels of education because the education sector has
become examination oriented. Parents invest their income on educating their children so
that they can secure a livelihood for their future (Bray, 2005). Parents are very much
concerned with what the school is doing to improve pupil’s performance in national
examinations. According to Abagi and Odipo (1997) in their discussion paper No.
DP4/67 put emphasis on high performance reflecting the reality of a situation where
parents’ measure of a good school is how pupil’s perform well academically in disregard

of the quality education being offered. Education standards in Kenya are measured on the
basis of performance in national examinations forgetting the need for quality education.
This study sought to fill the knowledge gap of remedial tuition influencing pupils’

academic performance.

The government of Kenya has reviewed what is taught in primary and secondary schools
(Republic of Kenya, 2002). Wanyama and Njeru (2004) in the analysis and research

policy brief show a new syllabus was implemented between the year 2003 and 2006,
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there was an outcry from stakeholders that the curriculum was overloaded to maich with

the pupil’s capacity levels without affecting nega/c/ively on their overall development.

World Bank (2012) notes that, schools with limited resources appear to have a stronger
impact on academic performance. Pupils need to have enough classr&ams, well equipped
libraries with the relevant books and workshops. Maundu (1986) studied factors affecting
performance and recommended the need to set up a policy with a minimum level of
experience a teacher should acquire before being promoted to school leadership, he also
puts emphasis on teacher quality. Maundu (1986) found out that the teachers’
qualification had a big role to play on the pupils’ performance in Science and

Mathematics.

A study carried out b}; Mwamwenda and Mwamwenda (1987) linked pupil academic
achievement to pupil textbook ratio which significantly better performance. Wangari
(2008) asserted that rapid increase in school enrollrﬁent has resulted into large classes
especially at primary school level bresulting to poor performance and less desirable
content delivery. Hawes (1979) points out that ther¢ is no countfy in Africa without
substantial number of schools where physical conditions inhibit any but the most basic
instruction. He states that, the material context of education also includes the buildings
and furniture provided for pupils and teachers. Woﬂd Bank (2001) found out that many
African countries do n;)t have enough classrooms to meet the demand of education.
Republic of Kenya (2002) states education should be viewed as a fundamental strategy
for human resource development which will lead to effective managefnent for increased

productivity.
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Eshiwani (1993) stétes that schools that appear/ in the ten c:'sltegory in national
performance ranking had adequate text books. This indicates that availability and use of
text books affect pupils’ performance. Calloids and Postlethwaite (1989) observed that
the more time-on-task, __the more pupils learn and the higher their achievements. Pupils
doing work learn more than those doing no work, even if it is not marked and if the work
is marked and revision done by all, they learn more. Uwezo (2011) asserted that, lack of

resources in schools hinders quality education.

An education system where extra tuition is embraced produces robots that possess an
amazing capacity for storing facts and churning them out at the press of the right button
instead of producing creative and intelligent youths who will take our country forward
into the golden age. This has led to the Ministry of Education, Science and Technology
(2012) embrace remedial tuition in all schools where it will serve as a remedy to a
situation that needs to be corrected where it deals with pupils who are weak

academically.

Mboi (2010) in her study on implications of extra tuition on social interactions of pupils
in Kisumu municipality, Kenya, revealed that, remedial tuition has been on in Kisumu
City from the time ranking of schools began in 19865. She used cross-sectional research
design and a total population of 24,173 of which 401 pupils were used as a sample size.
Structured questionnaires were used in collection of data besides Focus Group
Discussion. In- depth interviews were also used to collect data from 10 parents and 15

teachers who were purposively sampled. Qualitative data was analyzed in emergent




themes while quantitative' data was analyzed usir;g descriptive statistics in form of
frequency counts and percentages. The study foo'ﬁsed on assessment of pupils’ views on
taking extra tuition in relation to parents and teachers perspectives of extra tuition in
relation to social life and how extra hours taken for extra tuition influences pupils’ social

life.

Mboi (2010) did not address stakeholders’ perceptions on the influence of remedial
tuition on pupils’ syllabus coverage, pupils’ academic performance, pupils study skills
and utilization of educational resources. The weakness in study population, she used a
small sample size of parents, teachers which may not have been a representative of the
population. She used Focus Group Discussion, Interviews and Questionnaires which were
suitable for the study. Qualitative data as analyzed in emergent themes and reported in
verbatim form was appfopriate. Quantitative data was analyzed in form of frequency and
percentages, this could not provide data on mean differences in responses among the
respondents. Though the data collected would not lend itself to inferential statistical
analysis, this means that, the ﬁhdings could not be generalized as it can only apply to the

population under study.

Mbois’ (2010) study points out that remedial tuition has been going on.in Kisumu city in
the same period. The study did not focus on: stakeholders’ perceptions on influence of
remedial tuition and quélity education in public primary schools in Kisumu municipality,
Kenya. This study used a large study population of 71 head teachers, 5453 standard eight

pupils, one Quality Assurance officer, and 1,377 teachers of which the sample size



consisted of 60 head teachers, 300 teachers and 359 pupils based on Fishers Model of
determining the sample size. The sample sizes were more representative than Mboi’s
(2010). Mboi’s (2010) focus was on socialization without addressing academic benefits.

e

" Aminga (2013), in his study on determinants of remedial tuition in Manga District,
Kenya used a descriptive survey design and a total population of 35 teachers and 237
pupils. He used questionnaires to collect data from the population which he sampled
using systematic sampling method. He analyzed data using qualitative and quantitative
techniques. The study focused on various ways in which remedial tuition was carried out,
the extent to which key subjects lead to provision of remedial tuition, determination on
how increased chances to higher learning institutions result into provision of remedial
tuition, find out how overload in the educational curriculum had led to provision of
remedial tuition and determination of the degree to which prestige among teachers and
pupils influence provision of remedial tuition, in which they established that remedial
tuition was being practiced. The weakness in the study, he used a small sample size
which may not be a representative of the population. Qualitati;/e and quantitative data
was analyzed using the appropriate techniques. Aminga’s study did ﬁot address
perceptions on the influence of remedial tuition on pupils’ coverage of the syllabus,
pupils study skills, pupils’ utilization of educational resources and academic performance

which are the objectives of remedial tuition.

Mburugu (2008), study on the status of private tuition in Mirigamieru West Division,
Imenti district used a descriptive survey design and a total population of 128 pupils, 40

teachers,16 principals and 24 parents with a sample size of 121 pupils, 30 teachers, 12
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ents and 8 principals who were sampled using éimple random sampliﬁg technique.
ructured questionnaires were used to collect data. Descriptive statistics such as
2 uencies, percentages, means and standard deviation were used to describe the data.
f””IZhe study focused on; extent of the practice of private tuition, the forms of private tuition
takes and why the ban on private tuition has not been successful. The study population
.. used a small sample size of teachers, pupils, principals which may not have been

representative of the population.

Mburugu (2008) used Focus Group Discussion, interviéws and questionnaires which
were suitable for the study. Though the data collected would not lend itself to inferential
statistical anal}"sis, this means that, the ﬁndiﬂgs could not be generalized as it can only
apply to the population under study. This study used a large study population of 71 head
teachers, 5453 standard eight pupils, one quality assurance and standards officer, 1377
teachers of which the sample size consisted of 60 head teachers, 300 teachers, one quality
assurance and standards officer and 359 pupils based on Fisher‘s Model of determining
the sample size. The sample éizes were more representative than Mburugu’s (2008).
Mburugu (2008) focus was on status of private tuition in which he established that

remedial tuition was being practiced.

Paviot et al (2008) a study on remedial tuition in Southern and Eastern Africa, Bray
(2003) a study on effects of remedial tuition, Ireson and Rushfold (2005) study on
mapping and evaluating shadow education in Britain established that, remedial tuition is

widespread worldwide. While Wangari (2008) in her study in Kenyan schools established
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that, extra hours shouid'be éreated to enhance conteI;t delivery whiie UNESCO (2005)
,.{‘ study in Kenya asserted that, more time is requi}ed to enable completion of the broad
syllabus. These studies did not focus on the head teachers’, teachers’, pupils’ and
._ QASOs’ perceptions on the influence of remedial tuition on syllabus coverage in primary

g schools in Kisumu city. This is the knowledge gap this study sought to fill.

Nzomo et al (2001) a s;cudy on quality of primary education in Kenya, Wanyama and
Njeru (2004) a study on Sociology of remedial tuition in Nairobi and Bray (2005) a study
on comparative perceptions on private tutoring in New York established that, schools that
emphasized on study skills through remedial tuition enhances performance. UNESCO
(2002) a study on challenges of implementing Free Primary Education in Kenya,
emphasized on study skills on assignments given during remedial tuition to enhance
performance. The studies did not deal with head teachers’, teachers’, pupils’ and QASOs’
perceptions on influence of remedial tuition on study skills in Kisumu City. This is the

- knowledge gap this study sought to fill.

Carron and Chau (1996) a study in Latin America on effects of educational resources,
Hawes (1979) a study in Singapore on curriculum and reality in African primary schools,
World Bank (2001) a study on a chance to learn knowledge and finance in sub- Saharan
Africa, Uwezo (2011) and Fuller (2011) a study on cross- national differences in
educational achievement inequality in. Washington D.C. These studies focused on
resources and performance, that when well utilized they enhance performance. However,

they did not link utilization of resources to remedial tuition. Abagi and Odipo (1997)
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ly emphasizes that remedial tuition puts strain oﬁ educational r:as,ources but does not
ify the strain on the resources and does no'/% identify the resources that are strained
medial tuition. The studies reviewed did not address the head teachers, teachers,
s and QASO’s perceptions on influence of remedial tuition on utilization of

ation resources. This is the knowledge gap this study sought to fill.

ng (2007) a study on determinants and impacts of private tutoring classes in Vietnam,
ler (1986) a study on raising school quality in developing countries, Silova and Bray
06) a study on comparative perceptions on extra tuition, these studies emphasized that
'@inedial tuition enhances performance in Vietnam, Washington and Britain, none of
addresses the head teachers’, teachers’, pupils’ and QASO’s perceptions on the
}_;ijnﬂuence of remedial tuition on pupils academic performance in Kisumu city. This is the

- knowledge gap this study sought to fill.

Kisumu city was chosen as a site for the study on stakeholder’s perceptions on influence
of remedial tuition on provisidn of quality education in public primary schools on the
basis of contradicting views on the role of remedial tuition in pupil’s performance in
KCPE whereby some people were for it while others were against it (Kisumu City
Education Office, 2012). The trend of pupil’s performance in KCPE for the years 2009-

2011 was as shown in Table 1.
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?Table 1: Summary of KCPE Performance Trend in Selected Municipalities in

/

* Kenya (2009-2011).

_'., MUNICIPALITY/CITY YEAR/MEAN SCORES OVERALL

2009 2010 2011 MEAN -

I_'-i‘Kisumu | 274 276 278 276
| Kitale 277 267 272 272
. 258 264 268 263
- Kakamega 258 270 264 264

Nyeri : 269 266 269 268

Source: KNEC-KCPE Results from 20_09-2011 as cited in Ajwang (2014)

From Table 1, it can be observed that, Kisumu municipality is the Eest performer in
KCPE with an overall mean score of 276 followed by Kitale with 272, Eldoret with. 263,
Kakamega with 264 and Nyeri with 268 (Ajwang, 2014).

~ Although Kisumu Municipality was ‘leading given the rigour with which remedial tuition
is practiced in Kisumu (Mboi, 2010), this level of performance is low. In other
municipalities the rigour is not high because they are small and the catchment area is
basically semi-urban and therefore, the performance recorded in those municipalities is
not surprising. Furthermore there was an on-going debate in Kisumu and nationally on
the value addition of remedial tuition to pupils performance, there were divided views,
some suggesting that it should be done éway with while others advocating for it. It was
therefore important to carry out a stpdy to establish the Stakeholders Perceptions on the
Influence of Remedial tuition on provision of quality Education in Public Primary

Schools in Kisumu City.
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.’ Statement of the Problem
edial tuition has been perceived worldwide to’/ influence performance of pupils. The
ies conducted in Britain and Sub-Saharan Africa attributes effective coverage of the
bus; pupils study skills and utilization of resources to remedial tdiﬁon in schools. In
enya there are contradictions accordiﬁg to studies carried out where some authorities
_’j,sert that, remedial tuition is a negative development which interferes with the all round
_nevelopment of pupils, while at the .same time some suggested that remedial tuition has
_ ’an influence on pupils’ performance in national examinations which signify provision of
- quality education. In Kisumu city remedial tuition is highly practiced in primary schools
with an aim of high performance in national examinations. However, the corresponding
- performance was just above average, which was below the stakeholders expectations. It is
!’ “against this background that it was necessary to conduct a study to establish stakeholder’s

perceptions on the influence of remedial tuition on provision of quality education in

~ public primary schools in Kisumu city.

1.3 Purpose of the Study
The purpose of the study was to establish stakeholders’ perceptions on influence of

remedial tuition and quality education in primary schools in Kisumu city, Kenya.

1.4 Specific Objectives of the Study
The specific objectives of the study were
i) Establish stakeholders’ perceptions on the influence of remedial tuition on pupils’

syllabus coverage.

15




Determine stakeholders’ perceptions on the influence of remedial tuition on

/

pupils’ study skills. /

3 iii) Establish stakeholders’ perceptions on the influence of remedial tuition on pupils’
~ utilization of educational resources in primary schools. “
- iv) Establish stakeholders’ perceptions on the influence of remedial tuition on pupils’

academic performance in primary schools.

1.5 Research Questions

_The research questions for the study were:

i. What are the stakeholders’ perceptions on the influence of remedial tuition on
pupils’ syllabus coverage?

ii. What are the stakeholders’ perceptions on the influence of remedial tui‘tion on
pupils’ study skills?

iii. What are the stakeholders’ perceptions on the influence of re;medial tuition on
utilization of educational resources in school?

iv. What are the stakeholders’ perceptions on the influence of remedial tuition on

pupils’ academic performance in primary schools?

1.6 Assumptions of the Study
The study was guided by the following assumptions: _
i. Remedial tuition influences pupil’s syllabus coverage.
ii. Remedial tuition influences study ékills in pupils.
iii. Remediai tuition influences pupil’s utilizétion of educational resources

iv. Remedial tuition influences pupil’s academic performance.

16




Significance of thé S‘tud&
(he stﬁdy is significant because:
i) The findings rﬁay enlighten the educational planners to lay strategies of
improving education offered to pupils in schools. R
ii) It may enable the education policy makers in formulation of policies and
- enhancement of existing processes in provision of quality education.
ii1) It may bring to light causes of poor performance in education in primary schools

in Kisumu City.

._ 1.8 Scope of the Study

The study was confined to public primary schools in Kisumu city. The focus of the study
was to establish the stakeholders’ perceptions on the influence of remedial tuition on
E pupils’ syllabus coverage, study skills, utilization of resources and academic performance

and quality education in Kisumu city, Kenya. The study was carried out from 2012-2015.

" 1.9 Limitations of the Study

One (0.27%) of the respondents did not fill the section on any other informétion on the

second objective, however, the missing data did not affect the results.

1.9 Conceptual Framework
Miles and Huberman (1994) explains that a conceptual framework is a visual or written
product that explains graphically the things to be studied, the factors, concepts or

variables and presumed relationships among them. The conceptual framework in Figure




/

ostulates that quality education in public primary schools in Kisumu city depends on

tuition /

Stakeholders Perceptions

e ondent Varla‘Ple Dependent Variable
y .

Remedial Tuition Quality Education

y

e Pupils attitudes
e Location of school

Figure 1: A conceptual framework showing perceived influence of Remedial tuition
and quality educatidn in public primary schools in Kisumu city.

Source: Researcher

The conceptual framework shows relationship between independent variable, remedial

tuition, intervening variables such as; pupils’ attitudes and location of school and

dei)endent variables quality. education. Intervening variables play a mediating role on the

influence of independent variable on the dependent variable (Mugenda & Mugenda,

2003) and they moderate their influences and are controlled through assumptions. There

18




A
i
/

belief that with remedial tuition, it can enable teachers to cover the broad syllabus in

ause of the extra hours they will allocate for their subjects.

dial tuition also increases the contact hours teachers will have with the pupil’s,
ad 6f the stipulated few hours by the Ministry of Education. Teachers and pupils will
ave more time to be together and teachers will get.enough time to tackle the difficult
or topics covered in class and not understood by the pupils well. Remedial tuition
elps pupil’s to be able to concentrate in class work, this is because with the extra hours
have, they learn a lot and learning is made easier for them. Another intervening
or that will contribute towards quality education is, pupils should have positive

attitude towards learning, a factor that contributes towards quality.
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ad teacher:

~ Quality Education:

Remedial tuition:

0 Definition of Operational Terms

MASENO UNIVERSITY |
S.G. S. LIBRARY.

/

The subjects taught in "/primary education programme like

English.

A person heading a primary school.
Head teachers’, teachers’, Pupils’ and QASOQO’s thinking,
feelings and action taken with regard to remedial tuition.

Academic achievement measured by KCPE mark.

Provision of Quality Education: Ensuring total pupil syllabus coverage, development of

study skills, utilization of educational resources in schools
signified by pupils’ academic performance of 250 marks and

above in KCPE.

Quality Assurance and Standards Officer: A person who ensures that relevant

education is provided in primary schools, also known as
District Quality Assurance and Standards Officer (DQASO)
Relevant and high standard knowledge and skills offered to
pupils as signified by pupils performance of 250 marks and
above in KCPE.
It is organized extra teaching and learning processes outside
the recommended time as a remedy to: cover the syllabus
before pupils sit for KCPE, to develop effective study skills,
to help weak pupils improve on academic performance by

ensuring constant teacher-pupil contact to deal with difficult

20
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sﬁbject matter in variops éubjects and to utilize educational
resources optimally. //

The head teachers, teachers, Pupils and the Quality
Assurance and Standards Officer whq are directly involved.
A list of the topics that pupils’ should study in a particular

subject at school recommended by KICD and examined by

KNEC.




CHAPTER TWO

b

b LITERATURE REVIEW

: c : troductibn

w. chapter discusses the literature related to the stakeholders’ péfCeptions on the

sequences of remedial tuition in provision of quality education in public primary

:‘ Oolsvin Kisumu city. It particularly highlights the extent to which remedial tuition

uences provision of quality education in view of pupil’s syllabus coverage, pupil’s

study skills, pupil’s academic performance, content delivery and utilization of resources
X

public primary schools in Kisumu city.

-
0

.2 Stakeholders Pérceptions on the Influence of Remedial Tuition on Pupils
?:Syllabus Coverage in Public Primary Schools

J-_”Remedial tuition has a long history in many societies.in the world. According to Bray
(1999 & 2006) and Paviot, Heinsohn and Korkmann (2008), Remedial tuition has greatly
increased and has become a manr phenomenon in all regions of the world. Bray (2003)
states, remedial tuition is a huge industry in much of Asia and North America. Ireson and
Rushforth (2005), the increasing pressure on schools to raise standards makes parents see
remedial tuition as worthwhile, especially as their children approach important transition

points in education system.

Remedial tuition is booming in Europe, with parents in France and Germany spending
more on additional schooling for their pupil’s. Bray and Lykins (2012), calls it “shadow
education”, Asia has supplementary tutoring which is especially likely to be widespread
in cultures which stress effort, for example East Asia particularly Japan and Korea, since
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. ¢ influenced By ‘cultural traditions which vaiue learning ar;d effort. Education
Program (2006) in Azerbaijan, Mongoﬁa, Georgia and Ukraine respondents
ted that some teachers put pressure on pupils to take supplementary remedial-tuition
them after school hours. Davies (2004) asserted that, remedial tﬁition is widespread

untries where parents and pupils feel that the formal education system has failed to

all the needs of the pupils in countries such as Canada.

ica, remedial tuition tends to have spread in countries such as: Malawi, Mauritius,
bia, Zambia, Zanzibar and Kenya (Paviot, et al, 2005). According to them the
centage uptake of remedial tuition ranged from a low of 22.1 percent in Malawi to a
of 68.6 pgrcen,t and 77.5 percent in Kenya and Mauritius respectively. Paviot et al,
’ (2005) notes that, study in Mauritius shows that extra lessons are so common that it was
_nfaccepted as an integral feature of the primary education system. Wangari (2008) in Kenya
at primary level found out that extra hours creatéd enhances content delivery and
UNESCO (2005) in their research in districts in Kenya which asserted that more time is

il
=

‘. required to enable completion of the broad syllabus.

;

] In Kenya, parents are very much concerned with what the school is doing to improve
pupil’s performance in national examinations, accofding to Abagi and Odipo (1997) in
120 purposively selected primary schools in Kenya showed that remedial tuition took five
hours and emphasis on high performance reflects the reality of a situation where parents’
measure of a good school is how pupil’s perform well academically in disregard of
quality education beiné offered. His findings indicate that all categories of primary

schools that were surveyed had introduced remedial tuition for pupils in upper classes.
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tuition is a negative development which interferes with quality education and

und development of pupil’s (Paviot et ﬁ/{’l, 2005). Education standards in Kenya
ked at from mean scores in national examinations forgetting the need for quality
on. For teachers to be able to accomplish parents’ desire of good performance,
y need to create time so as to cover the syllabus in time. This can only be possible

ough Vcreating extra hours with the pupils for that objective to be achieved in schools.

epublic of Kenya (2007) recognizes the need for regular review of the curriculum. This
_a'esulted in the TIVET sub-sector undertaking modularizations of the syllabus to make
exible and reduce curriculum overload. Republic .of Kenya (2005) attributes that the
cation system has a wide curriculum and the time allocated for the coverage is
considered inadequate. This means creating time for it to be covered. World Bankr(2012),
'.te that the curriculum should be adopted to reflect the real needs, conditions and
'pirations of the society.

In Kisumu city there is a high practice of remedial tuition in all schools in the
_L municipality. A study carried out across the country, revealed that the national average
- for remedial tuition was 68.6 per cent. Nyanza province had the highest rates of 74.4 per
cent far beyond the national average, Coast province had 61.7 percent, Nairobi 56.5
} pefcent, Rift Valley 61.5 per;:ent, Central 72.3 per cent, Eastern 71.5 percent, Western
70.5 percent and North Eastern 39 percent (Nzomo, Kariuki & Guantai, 2001; Bray,

2005).
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';(2010) in her study on implications of extra tuition on social interactions of pupils
,;AI»" . ;éumu municipality, Kenya used cross-secti;).nal research design and a total
a of 24,173 of which 401 pupils were used as a sample size. Structured
lionnaires were used in collection of data besides Focus Group Discussion. In depth
iews wefe also used to collect data from 10 parents and 15 teachers who were
posively sampled. Qualitative data was analyzed in emergent themes while
Quantitative data was analyzed using descriptive statistics in form of frequency counts
d percentages. Mboi’s (2010) study concluded that remedial tuition has taken root in all

-schools to improve performance.

ﬁhe study focused on assessment of pupils’ views on taking extra tuition in relation to
'jparénts and teachers perspectives of extra tuition in relation to social life and how extra
-. l.murs taken for extra tuition influences pupils’ social life. Mboi (2010) did not address
_ stakeholders’ perceptions on the influence of remedial tuition on pupils’ syllabus
coverage, academic performanqe, pupils study skills and utilization of educational
3 resources. The weakness in study population, she used a small sample size of parents,
 teachers which may not have been a representative of the population. She used Focus
Group Discussion, Interviews and Questionnaires which were suitable for the study.
Qualitative data was analyzed in emergent themes and reported in verbatim form which

was appropriate. Quantitative data was analyzed in form of frequency and percentages,

this could not provide data on mean differences in responses among the respondents.
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(2010) sfqdy ﬁﬁdmgs were that remediall tuition is carried out in schools to
performance. Her study did not focus on:"gtakeholders’ perceptions on influence
remedial tuition and quality education in public primary schools in Kisumu
nicipality, Kenya. The knowledge gap this study attempted to fill. This study used a
] }';population of 71 head teachers, 5453 standard 8 pupils, one Quality Assurance and
andards Officer, and 1,377 teachers of which the sample size consisted of 60 head
hers, 300 teachers and 359 pupils based on Fishers Model of determining the sample
The sample sizes were more representative than Mboi’s (2010). Mboi’s study did
ot address perceptions: on the influence of remedial tuition on pupil’s coverage of the
ilabm, pupils study skills, pupil’s academic performance and utilization of educational

ources which are the objectives of remedial tuition.’

_"erceptions in this respect are important because they lead to action, whether to continue
ﬁ'ering remedial tuition or not as measured by achievement of the objective of remedial
;':fvf"uition. For instance, if the stakeholders’ feel that remedial tuition is not serving the
purposes it was meant, they will stop allowing pupils to take it that is education policy
makers, parents, teachers and pupils themselves. Mboi’s (2010) focus was on
- socialization without addressing academic benefits. Wangari (2008) in her study in
Kenyan schools established that, extra hours shoﬁld be created to enhance content
delivery while UNESCO (2005) study in Kenya asserted that, more time is required to
enable completion of the broad syllabus. These studies did not focus on the head teachers,
teachers, pupils and QASO perceptions on the influence of remedial tuition on pupil’s
syllabus coverage in primary schools in Kisumu city. This is the knowledge gap this

study sought to fill.
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7eholdel/'s; Percéptiéns on the Influence qf Remedial Tuition on Pupils Study
Ils in Public Primary Schools ’/

ding to Ireson and Rushfold (2005) the increasing importance of educational
ement for future careers, together with the incfeased pressure;\'o'n schools to raise
ards makes parents see remedial tuition as a worthwhile investment, especially as
r children approach important transition points in the education system. McGrath
05) in his study shows that there is an increase in pupil’s receiving remedial tuition.
ray, (2006) asserted, the well to do parents with the necessary resources invest in
ter quantities and better quality tuition than can less endowed parents. As parents do
is they forget that, they are driving their children in becoming dependent on teachers

for their success and when there are no teachers with them throughout, then that means

failure in examinations. Pupils in schools should be brought up in a way that they

b

3 ,
embrace working independently, it should be a culture that is cultivated in them as they

~ continue with their education.

;  Silova and Bray (2005) explains that remedial tuition consumes a substantial household
4 budget and may be a heavy burden on low-income families, hoWever, they indicated that
when learners are taught to embrace the study skills (solving mathelﬁatics problems,
reading more story books, answering questions without referring to any material and
being able to reason out on their own) families can not spent any extra amount or time on
their education because of learners mastery of study skills. In Kenya one has to attend
particular schéols that emphasize on study | skills to obtain good grades and access

university education (Nzomo, Kariuki & Guantai, 2001; Wanyama & Njeru, 2004).
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y (2005), mény p.arents'are investing their inqorﬂe on the education of their children
.they can secure a livelihood for their fuﬁre, as they do this they forget that, a
ol is just a name but all depends on the student, one who can embrace study skills
always excel in any school he finds himself in. UNESCO (2002), revealed that
s’ doing home work learn more than those doing no homework a this enhances study
Thl;s means teachers need to organize and ensure that the pupils have more work

) do outside class.

viburugu (2008), in a study on the status of private tuition in Mirigamieru West Division,
menti district used a descriptive survey design and a total population of 128 pupils, 40
;-hers,16 principals and 24 parents with a sample size of 121 pupils, 30 teachers, 12
arents and 8 principals who were sampled using simple random sampling technique.
uctured questionnaires were used to collect data. Descriptive statistics such as
frequencies, percentages, means and standard deviation were used to describe the data.
'"f_e study focused on; extent of the practice of private tuition, the forms of private tuition
takes and why the ban on private tuition has not been successful. She used a small sample
slze of teachers, pupils, principals which may not have been representative of the

~ population.

,' Mburugu’s (2008) study used Focus Group Discussion, interviews and questionnaires
- which were suitable for the study. The study di.d not focus on the stakeholders
perceptions on the influence of remedialltuition and quality education in public primary
,' schools. This émdy used a large study popuiation of 71 head teachers, 5453 pupils, one

quality assurance and standards officer, 1377 teachers of which the sample size consists
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) head teachers, 300 téachers, one quality &sﬁmce and standards officer and 359
'based on Fishers Model of determining &1&: sample size. The sample sizes were
,vrepresentative than Mburugu’s (2008). Mburugu (2008) findings were that, private
f is highly practiced in schools and the ban on it has not been.é’ffected. He did not
;j; stakeholders’ perceptions on fhe pupils’ syllabus coverage, pupil’s study skills,

pil’s academic performance and utilization of educational resources.

:tion enhances perforfhance. These studies did not deal with head teachers, teachers,
pupils and QASO perceptions on influence of remedial tuition on pupils study skills in

nu City. This is the knowledge gap this study sought to fill.

".4 Stakeholders Perceptions on the Influence of Remedial Tuition on Pupils
;Utilization of Educational Resources in Public Primary Schools

Carron and Chau (1996) carried out a study in Latin America which included 50,000
; pupils in grades three and four, their findings were, in those schools with no classroom
- materials and inadequaté library, they showed lower vtest scores and higher repetition than
f those whose schools were well equipped. Hawes (1979) points out that there is no
country in Africa without substantial number of schools where physical conditions inhibit
any but the most basic insﬁuction. He states that, the material context of education also

includes the buildings and furniture provided for pupils and teachers.
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World Bank (2001) found out that many Africa'\/n countries d;) not have enough
[_ srooms to méet the demand of education. Rebublic of Kenya (2002) states education
should be viewed as a fundamental strategy for human resource development which will
lead to effective management for increased productivity. Eshiwani+(1993) states that
i hools that appear in the ten category in national performance ranking had adequate text
‘ ooks. This indicates that availability and use of tex'; books affect pupils’ performance.
Calloids and Postlethwaite (1989) observed that the more time-on-task, the more pupils
“learn and the higher their achievements. Pupils doing work learn more than those doing
f’:ﬂO work, even if it is not marked and if the work is marked and revision done by all, they
: learn more. Uwezo (2011) asserted that, lack of resources in schools hinders quality

~ education.

3 rAccording to Nzomo et al, (2001), the official school year is divided into three terms,
| starting January and ending at the end of November with holidays in April, August and
; December. However pupils attend school for more days than officially required,
3 especially those in class eight who go to school very early in the morning and leave very
late in the evening. This shows how more time is utilized in school. This rﬁeans since
they are in school almost throughout, there is pressure on all the resources in school. This
is despite the Ministry of Education having in place a curriculum that requires contact
hours between teachers and pupils per week be 28 hours for standard 4 to 8 pupils. If the
time is not used well then it means extra time will be required to enable completion of the
syllabus. Pupils were initially taught 13 éubjects, tlle)" were reduced to 5 subjects which

are examined at the end of standard eight, but still they are made to stay in school from

30

AAYHEIT 'S OS



{

vf the mofhing to six in the evening (Abagi & 0dipo,1997; Republic of Kenya,

Ministry of Education had to reduce the subjects as a result of iﬁiblic out cry of the
verload in subjects. Abagi and Odipo (1997) indicate that if pupils learning time is used
ally there would be no need for remedial, hence no strain on the resources. Republic
of Kenya (2002) observes that, overcrowded classrooms with insufficient number of
have the effects on teaching and learning environment. World Bank (2011) notes
t schools vﬁth limited resources appear to have a stronger impact on academic
performance pupils need to have enough classrooms, well equipped libraries with the
relevant books and workshops Maundu (1986) studied factors affecting performance and
j ommended the need to set up a policy with a minimum level of experience a teacher
acquire before being promoted to school leadership,. he also puts emphasis on

fi'eacher quality.

'-:‘A study carried out by Mwamwenda and Mwamwenda (1987) linked pupil academic
.,achievement to pupil text book ratio which significantly better performance. Wangari
'-j: (2008) asserted that rapid increase in school enrollment has resulted into large classes
especially at primary school level resulting to poor performance and less desirable
:. con&ent delivery. Maundu (1987) found out that the teachers’ qualification had a big role

- to play on the pupils’ performance in Science and Mathematics.
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f'egi (2007) asserted the role of teachers as central to the quality of instruction that
es quality education. Similar to Gogo'(2002/’) who looks at text books ratio which
ots teaching and learning since learners are not able to do assignment or make
,rences, leads to poor performance. Luvega (2007) observes \‘the same that
t}f?u ctional materials, school infrastructure contribute majorly to quality education.
er (2000) established that, academic achievement improves with improved building
J;}u ditions that is, lighting level, air and quality temperature.

uller (2011) asserted school efficiency is determined by the quality and optimal use of
u tructional re‘sources available in a school such as; library, frequency of homework and
school management. Iﬁadequate text books, laboratories, teaching materials greatly affect
_*;performance in national examinations (Cowell & Holsinger, 2000). Heyneman (1981)
?suggested that pupils’ have a more positive attitude towards text books although many
'lacked them due to financial constraints. Republic of Kenya (2005) attributes poor
?"perfonnance in national eiaminations to indiscipline and lack of facilities in some

- schools. World Bank (2011) notes that, schools with limited classrooms, libraries,

-' workshops and teachers appear to have stronger impact on academic achievement.

Carron and Chau (1996), Hawes (1979), World Bank (2001) Uwezo (2011) and Fuller
| (2011) studies focused on resources and performance that when well utilized they
enhance performance. However, they did not link utilization of resources to remedial
tuition. Abagi and Odipo (1997) study emphasizes that remedial tuition puts strain on

educational resources but does not quantify the strain on the resources and does not
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the resources that are strained by remedial tuition. These studies reviewed did not
4 /’,

iress the head teachers, teachers, pupils and/QASO’s perceptions on influence of

medial tuition on pupils’ utilization of education resources. This is the knowledge gap

=

1is study sought to fill.

Stakeholders Perceptions on Influence of Remedial Tuition on Pupils’ Academic
” ormance in Public Primary Schools

Dang (2007) investigated the determinants of expenditure on remedial tutoring and its
Impacts on student’s academic performance in Vietnam. He suggests that remedial tuition
seems to increase student’s academic performance. A study conducted in England on
pils evaluation of remedial tuition showéd that 60 percent of them indicated that
"ving work explained in more details and on one to one help were the greatest benefits
“derived from remedial tuition (Ireson & Rushfold, 2005), 50 percent of the pupils
I"xeported remedial tuition helped a lot with explaining things not understood in school

‘while 53 per cent said it meant doing more work.

A study conducted by Silova and Bray (2006) shows that very few pupils mentioned peer
~ or parent pressure as one of the reasons for taking remedial tuition, some pupils believe
4 thafc as they have extra hours with their teachers when they are about to do examinations
helps them to do well by éttaining very high marks and being able to join the most
prestigious schools in the country. This is true but when they join those schools it
becomes very hard for them to be independent when they are nearing examinations. Such

and Walker (2005) show that pupil’s would like their moral rights to be listened to by
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d also to be heard especially when it comes to looking at their concerns or their
esponsible. /

should be seen as having a right to be involved in some of the detisions that affect
m (Holland et al, 2005). The 1989 UN convention on the rights of the child, there is a
g away from looking at pupil’s as passive beings or simply underdeveloped adults,
‘ an emphasis on: pupils as active agents. It might make them make wrong choices
r decisions if not given the necessary guidance. According to Fuller (1986) pupil’s
emic performance among world pupil’s is affected by school quality which is
cated by the schools characteristics. Kathuri (1986) in a study on factors that affect
I’s academic pérformance in Kenya recommended the need to involve teachers in
decision making in schools administration. This will improve teacher motivatioﬁ and it

ill translate into good performance.

‘ ,; (2013), in his | study on determinants of remedial tuition in Manga District,
.f! enya used a descriptive survey design and a total population of 35 teachers and 237
;i"p’upils. He used questionnaires to collect data from the population which he sampled
v""using systematic sampling fnethod. He analyzed data using qualitative and quantitative
techniques. The study focused on: various ways in which remedial tuition was carried
~ out, the extent to which key subjects lead to provision of remedial tuition, determination
on how increased chances to higher learning institutions result into provision of remedial

tuition, find out how overload in the educational curriculum had led to provision of

remedial tuition and determination of the degree to which prestige among teachers and
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in uence(pvrovision of remedial tuition. Thg stﬁdy did not focus on; stakeholders’
; "Fons on the influence of remedial tuition and Eluality education in public primary
The weakness in the study, he used a small sample size which may not be a
sentative of the population. Qualitative and quantitative data waéhnalyzed using the
oriate techniques.

3

~‘ga’s findings were: the curriculum was broad, accessing higher learning institutions
u; erformance in the key subjects has led to remedial tuition. The study did not address
; ptions on the influence of remedial tuition on pupils’ coverage of the syllabus,
ipils study skills, pupils’ academic performance and utilization of educational resources

hich are the objectives of remedial tuition.

@ﬁot et al (2008) a study on remedial tuition in Southern and Eastern Africa, Bray
(2003) a study on effects of remedial tuition in Paris, Ireson and Rushfold (2005) a study
':fs?sn evaluating shadow‘ education in Britain and Mboi (2010) study in Kisumu
;unicipality establishe(i that, remedial tuition has greatly increased pupil's academic
_-performance. Dang (2007), Fuller (1986), Silova and Bray (2006) in their studies
‘emphasized that remedial tuition enhances perfomiance in Vietnam,Washington and
~ Paris none of them addresses the head teachers, teaéhers, pupils and QASO perceptions
on the influence of remedial tuition on pupils academic performance in Kisumu~city. This

is the knowledge gap this study sought to fill.

35




CHAPTER THREE

RESEARCH METHCDQLOGY

s chapter describes the research design, area of study, study population, sample size
the sampling techniques. The instruments of data collection, procedures of data

tion and methods of data analysis are also explained. It also describes validity and

.fresearch design for this study was a descriptive survey. Descriptive survey research
e collecting data to answer questions concerning the current status of the subject
study (Tuckman’, 1994) and also for determination of relationships between variables at
« e ﬁne of study (Babbie, 1973). In view of this, the study adopted the descriptive survey
jBthod to collect quantitative and qualitative data. The descriptive survey implies the
: ocess of gaining insight into the general picture of a situation, without utilizing the

e population (Gall, Borg & Gall, 1996).

;I'hls research design also allows collection of intqrval and ratio data which can be
;subjected to descriptive and inferential analysis. The descriptive research design was
suitable for this study because the study involved getting views from the stakeholders on
: the influence of remedial tuition and quality education. Getting views is purely
". descriptive it does not involve quantitieé or numbers. However the study combined both
] qualitative and quantitative approaches since many educational issues have both
qualitative and quantitative aspects (Mwiria & Wamahiu, 1995.
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ea of Study
‘Stﬁdy was carried out in Primary schools in/ Kisumu city which lies within Kisumu
_‘{:n Kisumu East and Kisumu West Sub- County of Kisumu County (Appendix E).
isumu city borders Nyando Sub-County to the east-south, Nandi County to the north-

ast, Vihiga County to the west and Rachuonyo Sub-County to the south. It lies within

ongitudes 33° 20°E and 35° 20°E and latitudes 0° 20°S and 0° 50°S (Republic of Kenya,
2). Kisumu city forms part of the constituencies that is Kisumu East and Kisumu

t constituencies.

"ople who live in Kisumu engage mostly in fishing and trade, others work in
icultural sectors and there is wholesale and retail business. Kisumu city has 120 public
ary schools, which are found in the following zones: Southern, Central, Rweya,
gumo, Ojolla, Nyahera, Manyatta, Otonglo and Kajulu zones. The zones are divided
:';nto five divisions namely: Eastern, Western, Central, Southern and Northern (Kisumu
jcity, 2011). Enrollment in Kisumu city stands at 89,359 pupils. There are 12,457 pupils |
7in private schools and 76,902 pupils in public schools (Kisumu city Education Office,
} 2012). From the year 2005 to 2011 KCPE performances in Kisumu city primary schools
~ has just been slightly above average, it has fluctuated between 258.44 and 279.70 despite

~ provision of remedial tuition (Kisumu City Education Office, 2012).

- 3.4 Study Population
The study population consisted of 5453 pupils in class eight, 71 Head teachers, 1377
teachers and one District Quality Assurance and Standards Officer. The 71 head teachers

were in schools spread all over the zones of Kisumu city that had been practicing
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tuition conéistently (Kisumu Education'Of'ﬁce, 2012). Tfle head teachers and
hers were involved because they were the (I;nes who propose the idea of remedial
1 and also they are the ones who cover the curriculum. The pupils had to be
d since their views are important in ensuring t'hat where changes should be made
v . braced so that there is success especially when they perform well in national
L- ations, they also form a link between the home and the school and to some extend
es the parents views. Most parents do not understand about content coverage.

i

titioners of remedial tuition are the teachers and pupils’, they are the ones who

;i‘ alize. The District Quality Assurance and Standards Officer understand the need of

erage and implementation of the curriculum, he gives a true reflection of the

mportance of remedial tuition and he is responsible for quality assurance in schools. The

study used Fisher’s formula to get the sample sizes for head teachers, teachers and pupils.

i n
of =157

f e formula is used to calculate sample sizes when population is less than 10,000
lugenda & Mugenda, 2003) where, |

nf is the desired sample éize

is the sample size less than 10,000

- Nis the target population.

Head teachers nf =1 + % =% =60

7L

Teachers nf=1+

I = 1.2788671=300

$B77

382 1
5%55-3_

Pupils nf= 07042 =359
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ample Size and Sampiing Technique

le 3.1: Target Population and Sample size /

- Target Population Sample size ~ Percentage

respondents B (\)] (n) (%)
ad teachers 71 60 ~ 84.50

1377 300 21.79
5453 » 359 6.58
1 1 100

:_'«‘ study used multi stége sampling according to Krathwohl (2003) since the population
olved had divergent characteristics, where the schools were purposively sampled first.
"m sampled schools were the schools that had been practicing remedial tuition
nsistently from 1995. Kisumu city had 71 primary échools that had practiced remedial
“'tion consistently (Mboi, 2010). The sample sizes were drawn from the 71 primary
L;-hools. Simple random sampling was used to select 60 schools (60 head teachers), 300
teachers and 359 class viii pupils, calculated using the .formula by Mugenda &Mugenda,
j-’003). One head teacher, five teachers and six pupils per school. In one primary school
'T;ﬁve instead of six pupiis were selected at random to actualize the sample size of 359.

_" Saturated sampling technique was used to select the DQASO. The stakeholders were

:. respondents because they are directly involved in remedial tuition.
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iments for Data Collection |

research instruments used to collect data was que;tionnaires for the head teachers
teachers, Focus G*rovup Discussion for the pupils and an interview schedule for the
frict Quality Assurance and Standards Officer. ;
Head Teachers and Teachers Questionnaire
uestionnaire was administered to the head teachers, to collect data relating to the
e of remedial tuition in relation to quality education (Appendix A). A questionnaire
as used as it covered a wider scope than the interview guide, which best serves to
plement information, clarify gaps and add insight (Mugenda & Mugenda, 2007).The

.;‘«.- ionnaire contained both structured (closed-ended) and unstructured (open-ended)

ms. The questionnaires were administered directly to the respondents.

The questionnaire had the following objectives wi)icﬁ were the research questions
r ponded to: stakeholders perceptions on the influence of remedial tuition on pupils
coverage of the syllabus, stakeholders perceptions on the influence of remedial tuition on
pupils study skills, stakeholders perceptions on the influence of remedial tuition on pupils
-. academic performance and stakeholders perceptions on the influence of remedial tuition
on utilization of resources in schools. Open and closed- ended questions under different
v. themes were used to elicit qualitative and quantitative information respectively from the
stakeholders.

3.6.2 Quality Assurance and Standards Officer Intérview Schedule

There was an in-depth interview conducted on District Quality Assurance and Standards

Officer to collect data on the extent of remedial tuition in relation to quality education,
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’e following objeétives which were the research quéstions: stakeholders

ns on the influence of remedial tuitio’h on pupils coverage of the syllabus,
ders peréept_ions on the influence of remedial tuition on pupils study skills,

olders perceptions on the influence of remedial tuition om pupils academic

nance and stakeholders perceptions on the influence of remedial tuition on

lization of resources in schools (Appendix B).

. 3 Pupils Focus Group Discussion Guide

ff- focus group discussions were done for all the pupils selected to be involved in the
o (Appendix C). There were 60 focus groups each having 6 pupils per group in every
:ool, this is according to Mugenda & Mugenda (2003) who states that, a group should
';ze 6 to 10 members only, the discussion was to enable the study to establish. pupils’

views on remedial tuition and also it was to help in analyzing why pupils thought

remedial tuition was done in their school.

The discussion was guided by the following objectives of the study as the research
questions: stakeholders perceptions on the influence of remedial tuition on pupils
"coverage of the syllabus, stakeholders perceptions on the influence of pupils academic
Z:;i)erformance and stakehplders perceptions on the influence of remedial tuition remedial
3 uﬁﬁon on pupils study skillé, stakeholders perceptions on the influence of remedial

~ tuition on utilization of resources in schools.
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Validity of the Instruments

e corrections and modifications based on expert judgement to address face validity.

ir comments and recommendations were incorporated in the questionnaire to make

:;‘j... Reliability of the Instruments

‘ questionnaires were piloted in 7(10%) schools (Mugenda & Mugenda, 2003)
; olving 7 head teachers and 35 teachers. That is, Test-retest was done at an interval of
wo weeks, the responses were correlated using Pearson’s ‘r’ at a set P value of 0.05 and
he results were that head teachers questionnaire had a coefficient of 0.81 and the
hers 0.88 since the coefficient were above 0.7 the instruments were considered
Iiable, according to Fraenkel and Wallen (2000).

37 Data Collection Procedures

-'\The researcher obtained a letter from SGS Maseno University to proceed to the field.
f: Permission to collect data from respondents was obtained from Kisumu Sub County
 Director of Education. Head teachers of schools were informed of the purpose of study,
- to establish stakeholders’ perceptions on influence of remedial tuition and quality
- education in primary schools in Kisumu.city. Arrangement was done on how to visit the

schools by the researcher.
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‘ udy was done in séhools which were not ’inv)olved in the study. After which the
i;’le’nts Were visited on the agreed day'é to administer questionnaires. 360
” nnaires f01; head teachers and teachers were given to the respondents who were
d to fill them. They were collected | after one week duﬁng Focus Group
ions. FGD had 6 pupils per group and in one school a group had 5 pupils, in total
efe 60 groups for FGD, each group took 45 minutes, two schools were covered in
y and the researcher took 30 days to conduct FGD. Interview schedule with the

SO was conducted at the respondents’ convenience.

4 Anal)"sis

was analyzed quantitatively and qualitatively. Quantitative data from closed- ended
items in questionnaires was analyzed using descriptive statistics inferential inform of
quency counts, percentages and means (Table 3.2), after being scrutinized and coded
computer analysis using SPSS. The number of respondents on the influence of
"medial tuition and quality education was 60 head teachers and 300 teachers. A rating
;:scale was prepared to establiéh perceptions of the head teachers and teachers. The
frequency on how they responded to the aspects of remedial tuition were counted and
;;-added together. The percentages were calculated by taking the frequency for the
respondents, divide by the nqmber of respondents multiply by 100. The means were
" - calculated by dividing the total scores by the number of respondent, then rated using the
interpretations of means, that is extremely low, very low, low, high, very high or

extremely high according to Mugenda and Mugenda (2003).
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2quency, percentages and means meant that the head teachers, teachers, pupils and

viewgd remedial tuition as having high/'/inﬂuence on enhancement of provision
lity education in Kisumu city. The means were rated as follows: 3.46, 3.35, 3.04
'}-E (very high, high, high and very high). An independent t =Test was done to
are differences in means so as to establish if there were significance differences
i 'the means of héad teachers and teachers at a set P value of 0.05. Qualitative data
¢ by two trained research assistants from open ended items of the interviews were

scribed and organized into emerging themes and sub .3) themes for content analysis

ble 3.2).
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le 3.2

mmary of Analysis Matrix /
jective Independent Dependent Statistical
& variable variable Tools
lish stakeholders Remedial tuition ~ Pupils coverage  Descriptive statistics
reeptions on the influence of the syllabus  inform of frequency

,,\;»' emedial Tuition on counts, percentages,
pil. f th . .
i crase ot the means and inferential

@’bus statistics in form of t-
Test.
“ermine stakeholders Remedial tuition  Pupils study Descriptive statistics
ptions on the influence skills _ inform of frequency

of Remedial Tuition on

’ counts, percentages,
pupils study skills

means and inferential

statistics in form of t-

Test.
Establish stakeholders Remedial tuition ~ Pupils academic Descriptive statistics
perceptions on the influence performance inform of frequency

of Remedial Tuition on counts, percentages
i ] b

. .
pupils academic performance — e

statistics in form of t-

. Test.

[Establish stakeholders Remedial tuition = Utilization of Descriptive statistics

perceptions on the influence resources in inform of frequency
 of Remedial Tuition on schools counts, percentages,

utilization of resources in e ;
means and inferential

‘. rimary schools. L.
" statistics in form of t-

Test.
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Qualitative Data Analysis Matrix

script Themes/Sub-Themes Codes

tuition highly influences  Syllabus coverage MSSRE
us coverage in Maths and -Maths

“e

-Social/Studies/RE
‘n ili has very high influence Syllabus coverage K
' -Kiswahili
ading skills enhance Kiswahili Study skills KE
glish -Kiswahili
-English
ading and rémembering what Academic performance SCI/SST
ey have read enhances -Science
rformance in Science and -Social/Studies/RE
S0C ial/Studies/RE
T
if;ﬂ edial tuition highly influences Utilization of educational UR
itilization of teachers by pupils resources
Ty -Teachers

EY: HT —Head teacher, T — Teacher, K — Kiswahili, KE —Kiswahili, English. UR-

A1

Utilization of Resources.
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Ethical Considerations

hical considerations were observed as follows: ,F irst‘the head teachers were informed of
0ols and they were the ones to give permission for the teachers.and the pupils to
:'fcipate in the study. A day was set for the questionnaires and the interviews, the
;’ndents were assured of confidentiality in giving their response, where they were
‘rmed not to write their names or names of their schools on the questionnaires. The
g ondents who were not ready to participate were not to be forced. In this case all the

espondents were ready to participate after an assurance that the information was only for

the purpose of the study.

e study invqlved pérticipation of pupils, teachers and head teachers in public primary
.i' hools and also a representative of the ministry of education. Justice was in sampling,
ﬁ study involved participation of pupils, teachers and head teachers in public primary
f’chools. To ensure fairness, proportionate random sampling was used to ensure equal
k)

’opportunities for both girls and boys in focus group discussion.
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' CHAPTER FOUR

RESULTS AND DISCUSSION

:; 4.1 Introduction

: This chapter presents the findings of this study on stakeholders’ perceptions on influence
of remedial tuition and quality education in primary schools in Kisufnu city, Kenya. The
findings and discussion are based on the following objectives: To establish the influence
of remedial tuition on pupils’ coverage of the syllabus; to determine the influence of
remedial tuition on pupils study skills; to establish the influence of remedial tuition on
pupils academic perforrﬁance and to establish the influence of remedial tuition on pupils
; utilization of resources in primary schools, Kisumu city.

The questionnaire return rate for head teachers was 60 (100%) and teachers 300(100%).

42 Stakeholders Perceptions on the Influence of Remedial Tuition on Pupil’s kt
Syllabus coverage E
The research question responded to was: What are stakeholders’ perceptions on the :‘
influence of remedial tuition on syllabus coverage by pupils? The responses to this "
research question by heﬁd teachers and teachers were as shown in Table 4.1. Table 4.1
also provides output from the independent samples t-Test. The set level of significance
(alpha level) as a criterion was .05. . \
Mean ratings were used to help in interpretation of perceptions of stakeholders influence

of remedial tuition on pupils syllabus coverage. The t-Test was used to compare the

differences in means so as to make conclusive finding without any biases.
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T A

(n=HT, 60; T=300)
Aspect of Remedial R

Tuition : () 1) Q@) (&) )

Remedial tuition H/T E 0 0 3 36 12 9 60

enables % 0 0 5 60 20 15 100

Mathematics S 0 0 6 108 48 45 207 3.45

teachers to complete ‘ _ \

the topics to be T F 3 0 24 150 72 51 300 3.47  (t(358)=-.155,P=.877)

covered in a term on % 1 0 8 50 24 17 100

schedule S 0 0 48 450 288 255 1041 3.47

~ Remedial Tuition H/T i3 0 0 0 33 21 6 60

does help % 0 0 0 55 35 10 100

Social/Studies/RE S 0 0 0 99 84 30 213 3.55

content coverage on

time ; T F 0 9 21 132 93 45 300 3.49 (t(358)=.552,P =.581)
B % 0 3 7 44 31 15 100
o S 0 9 42 396 372 225 1044 3.48

Remedial tuition  H/T F 0 3 3 39 9 6 60

o el il S 0 3 6 117 36 30 192 320

g"r.k ass"i“edl " F 0 9 27 120 84 60 300 3.48  (t(358)=-2.366, P=.019) ..
ISR e % 0 3 9 40 28 20 100 n |

.

class time S 0 9 54 36 336 300 1059  3.53




Remedial tuition BT o

0 0 0 33 24 3 60
enhances English % 0 0 0 Sis) 40 5 100
content coverage on S 0 Al 0 99 96 15 210 3.50
time ;
T F 3 3 27 138 78 ol 300 3.47  (t(358)=.306,P=.760)
% 1 1 9 46 26 17 100
S 0 3 54 414 312 233 1038 3.46
Remedial tuition H/T F 0 0 0 36 18 6 60
helps Kiswahili % 0 0 0 60 30 10 100
content coverage on S 0 0 0 108 72 30 210 3.50
time ’
T F 9 3 30 135 84 39 300 3.36  (t(358)=1.203, P=.230)
% 3 1 10 45 28 13 100
S 0 3 60 405 336 195 999 3.33
W
=
Remedial tuition H/T F 0 0 0 36 18 6 60
helps Science % 0 0 0 60 30 10 100
content coverage on S 0 0 0 108 72 30 210 3.50
time
F 9 6 18 123 93 51 300 3.47 (t(358)=.273,P=.785)
% 3 2 6 41 31 17 100 R
- T - S 0 6 36 369 312 258 1038 3.46
Overall Frequency F 24 33 138 1011 606 333 2145
Overall Percentage % 1:12 1.55 643 47.13 2825 - 15352 100
Overall mean and H/T 3.45
t-Test T 3.46 3.46 - (t(2148)=-.136, P=.892)

KEY: EL= Extremely Low, VL=Very Low, L=Low, H=High, VH=Very High, EH=Extremely High, H/T=Head teacher,
T= Teacher, R=Respondents, M=Mean, OM= Overall Mean
Interpretation of means: 0.00-0.44=EL; 0.45-1.44=VL; 1.45-2.44=L; 2.45-3.44=H; 3.45-4.44=VH and 4.45-5.0=EH

AUVHEIT 'S DS |
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From Table 4.1 it can be observed that, head teachers and teachers were of the view that,
remedial tuition had very high influence on cogﬁpletion of mathematics topics to be
covered in a term schedule as their means were; M =3.45 for head teachers and M=3.47
for teachers. The means for the head teachers and the teachers were not significantly
different (t (358) =-.155, P>0.05). This means that both head teachers and teachers were

in agreement that remedial tuition had very high influence on completion of mathematics

~ topics.

Interview findings from the pupils in all focus group discussion also revealed that,
remedial tuition highly influenced coverage of topics in mathematics. For instance, pupils
stated, “we get more time to enable us complete work given in mathematics which helps
us to cover the topics well in order to score highly in examinations”, this meant that, there
is enough time to complete all the work in Mathematics. The pupils who were

interviewed indicated that remedial tuition influences their performance in mathematics.

The Quality Assurance and Standards officer stated “remedial tuition has an influence on

completion of topics in mathematics since it helps in pupils understanding better and
being able to do more exercises on different topics”. This is true since the time allocated
for remedial tuition enables one to do more work thah in normal class time. This means
that indeed remedial tuition helps teachers of mathematics to complete the topics to be

covered in a term on schedule for pupils’ preparedness to sit for KCPE.
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ke normal class time the teacher is more relaxed as he operates within standards set
imself and has enough time to attend to all the pupils. Definitely working under such

cumstances, the syllabus is bound to be completed faster as there are no distractions

Vathematics has many topics divided into sub -topics that need to be covered and
erstood by pupils at each level of learning, this topics build up successively from the
& plest to more challeﬁging from lower to upper classes. This makes it necessary for the
acher to make sure that the pupils internalize all the concepts at each level. Once a
concept is missed it becomes very hard for one to catch up. The total number of topics is
f‘ore than thirty and the weighty ones are: addition and subtraction, multiplication and
;division, geometry, algebraic eXpressions and equations which need to be given more
time and attention. This involves giving more exercises, marking and also revising. If the
teacher and pupils are to depend on normal class time all this will not Ee achieved they

-~ need to create more time in remedial tuition to be able to achieve their objective.

~ These findings concur with Paviot et al, (2005), Wangari (2008) and UNESCO (2005) in
~ their studies. Paviot et al (2005) in Mauritius in primary schoois found out that for

- teachers to accomplish parents’ desire of good performance; they need to create time so
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f0 cover the syllabus in time and also that remedial tuition was accepted as an integral
e. of the primary education system. Wangari (2008) in her study in Kenya at
level assertcd that -rapid increase in school'/enrollment vhas‘ resulted into large
ses especially at primary school level resulting/’ to poor performance and less desirable
ontent delivery. This can only be possible through creating extra hours with the pupils '
or such an objective to be achieved in schools. UNESCO (2005) in s study in Kenya
erted that, more time is required to enable complet'ion of the broad syllabus because it
ot be completed within stipulated time. frames. On the whole, the head teachers and
n:i: hers’ percéptions are that remedial tuition highly influences completion of

1

mathematics topics to be covered in a term on schedule as signified by the overall mean

of 3.47.

', e fact that remedial tuition influences content coverage on time in Social
'tudies/Religious Education as shown in Table 4.1 was rated very high and high as their
_zmeans were; M =3.55 for head teachers and M = 3.48 for teachers. The means for the
head teachers and the teachers were not significantly different, as signified by the t-Test
(t(358) =.552, i’>0.05) this means that both head teachers and teachers were in agreement
 that remedial tuition inﬂuences.Social/ Studies/RE content coverage. Social studies is a
' wide subject with many topics to be covered since it comprises geography, history and
- civics. Therefore pupils need adequate time to cover all these subjects. In Religious
- Education, there are nine topics to be covered which have 55 sub topics to be covered and

at the same time test the pupils on the same. Some of the topics like” God’s help and self-

help”, “Christianity and Traditional African Heritage” are very wide and they need more
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than the recommended one to enable a teacher to cover and also give pupils enough

0 understand and internalize. This involves giving more exercises, marking and

studies in upper classes has 9 topics divided into 98 subtopics, the content has very

e

themes. These topics are the Physical Environment, Resources and Economic
ties; and Political Development and Systems in. Africa. They need more time to be
: éd and understood by the pupilsr, this calls for more time being created after the
al class time to enable the teachers to give more work for pupils to do during
:edial tuition also be able to mark and revise the exercises given. Pupils need to master
al Studies well because it gives them skills for productive problem solving, assessing
es and making balanced value judgment. The coverage of the topics will be a;:hieved
ng on pupils undersfénding.

ﬁ terview findings from pupils in all focus group discussion indicated that remedial
“'tion enables them to revise previous examination papers and gives them time for
: ;king questions. The pupils stated, “We get enough time to do research in several books
i’or‘ better internalization of what is taught during normal class time, whiéh yields to high
arks in the examination”. Pupils need enough time to do their own research in different
T“topics which they can get during remedial tuition. The pupils who were interviewed
-; indicated that remedial iuitioninﬂuences their performance in Social Studies/ Religious
;'Education. The Quality Assurance and Standards Officer said that, remedial tuition has

g

an influence in covering the topics in Social studies and Religious Education, she stated,
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he subject is very wide and it requires more time to enable both the teacher and pupils

r all the topics meaningfully as scheduled beq/éuse the content is over demanding”.

ever these findings do not‘ concur with those of Paviot e, al, (2005) in their study in
itius in primary schools which indicate that, remedial tuition is a negative
lopment which intérferes with quality education and the all round development of
children because it does not give pupils time to discover their talents . He does not concur
with other studies on the value addition of remedial tuition to syllabus coverage in Social
Studies/ religious Education, the opposite is true because whereas the current study
Nolved these stakeholders; that is head teachers, teachers, pupils and Quality Assurance
and Standards Officer, Paviot et al (2005) study was not conducted in Kenya and
,,erefore their findings may not be a true reflection in the set up in Kenya. This is
because the objectives Qf using extra time may not bg: the same. The head teachers and
gachers’ perceptions are that remedial tuition influences content coverage in Social

‘:;tudies/ Religious Education very highly in a term on time as signified by the overall

mean of 3.49.

It can be observed from Table 4.1 that remedial tuition influenced completion of pupils
" work in terms of assignments given during normal 'time. The means were; M= 3.20 for
head teachers and M = 3.53 for teachers. The head teachers and teachers’ means were
significantly different (t:‘(358) =-2.366, P< 0.05). The head teachers’ mean 3.20 was less
than that of teachers 3.53. The head teachers were of the view that remedial tuition had

~ high influence on completion of pupils work. Teachers on the other hand were of the
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ew that remedial tuition had very high influence on completion of work. Pupils need to
ite compositions and’ insha’, do other exercises given in other subjects, and they need

ore time to complete the work. Class time is allocated only 35 minutes and remedial

The pupils stated, “it is only during remedial tuition time that the writing of insha can be
Jone and that we can be able to complete the éxtra exercises given which will give us
‘ough exercises to enable us pass highly in exafninations”-. The pupils who were
\terviewed indicated that remedial tuition had influenced their performance positively in
the subjecis. This is true because with the extra time given during remedial tuition
they were able to do a lot of exercises and revision. The subject content is broad aﬁd for it
;o be covered at different levels and be understood, pupils need to be given time to do
‘many exercises and a lot of revision. The work given to pupils can not be completed
7 during class tilile, they manage to do the work and complete it during remedial tuition
since the time allocated is enough. This can be achieved through the extra hours created
after the normal classes. Also the skills they achie\;e in different subjects will enable

them be able to solve problems and be able to make balanced value judgment.

- The Quality Assurance and Standards Officer asserted, “Remedial tuition has an
~ influence in giving pupils enough time to complete their work since it is scheduled to
take an hour and when they are given extra work they use this remedial tuition time to

complete the exercises given and also do more research on the concepts learnt”. These

56



‘ do not concur with -Abagi and Odipo (19/97).)and Mboi (20i0) in their studies.
and Odipo (1997) on efficiency of primar&i education in Kenya indicated that if
-‘fr‘ learning time is used optimally there would be no need for remedial tuition since
,' able subjects were reduced to five as a result of public out cry\' of the overload of
e subjects. Also Mboi (2010) in her study in Kisumu municipality, Kenya asserted
medial tuition is leaving less and less time for pupils to socialize, they do not find time
tay at home to familiarize with parents, siblings and relatives. According to this
ndings remedial tuition gives pupils time to complete their home work given during
lass time. On the whole, the head teachers and teachers’ perceptions are that remedial
uition highly influences completion of work in te;rms of assignments given during

i

jormal time as signified by the overall mean of 3.48.

‘:‘ead teachers and teachers had the view that remedial tuition had very high influence on
fnglish content coverage as shown in Table 4.1, as their means were; M=3.50 for head
teachers and M = 3.46 for teachers. These means were not significantly different, (t (358)
f'= .306, P >0.05). This means theit both head teachers and teachers were in agreement that
remedial tuition highly influenced English content coverage. English content is wide with
five important areas to be covered as planned by. the Kenya Institute of Curriculum
g Development. The areas are, Oral work which needs to be done twice a week,
g Comprehensiori where they have to read fdr enjoyment and be able to answer the
comprehension questions, writing which involves language patterns and composition
writing plus handwriting. It is during remedial tuition time that pupils can be made to

work in groups when reading passages, reading story books and when writing
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"'tions. There are sevéral types of composifcioﬁs they need to learn to write, this
‘.‘be done once but it has to be done regularl{';; fo? mastery and this means more time
‘ .:can only come by during remedial tuition. In English subject pupils are supposed
sten and respond, talk about certain activities, participate and answer oral or written

]
stions.

the interview findings the pupils in the focus group discussion stated, “remedial
tion enables us to use different books at the same time of the term, the course work
¢ we use it during normal class time and other supplementary books during remedial
o n, this enables us master all the English aspects adequately and be able to perform

2

y well in our examinations.” These findings do not concur with Republic of Kenya
02) which states, there is a curriculum in place that requires contact hours between
1 hers and pupils per week as 28 hours for standard 4 to 8 pupils. That means if the

ime is well utilized then no more time will be required to enable completion of the

;.llabus.

e Quality Assurance and Standards Officer said remedial tuition has an influence on
glish content coverage, she stated, “pupils haye a one and one session with their
teachers making it easier for them to understand and internalize faster what they are being
‘,ught and did not understand earlier, and also being able to work in groups.”These
.fﬁndings mean that, remedial tuition helps teachers of English to complete the topics to be

‘, covered in a term on schedule for pupils’ preparedness to sit for KCPE. The head
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A and teachers’ pércéptions are that remedial tuition had a very high influence on

sh content coverage on time as signified by the overall mean of 3.47.

| : achers and teachers had the view that remedial tuition highly influences Kiswahili
nt coverage on time as shown in Table 4.1, as their means were; M = 3.50 for head
and M = 3.33 for teachers. The head teachers and teachers means were not
m cantly different (t (358) =1.203, P >0.05). The head teachers mean 3.50 was greater
1 that of teachers 3.33. The head teachers were of the view that remedial tuition had
ry high influence on i(iswahili content coverage. Teachers on the other hand were of

view that remedial tuition had high influence on Kiswahili content coverage.

¢ pupils in class eight said, “It provides an opportunity to ask questions and also a
cond chance to understand what one missed during the lesson which in turn enables one
) master the difficult topics and be able to score highly in examinations.” The pupils
ho were interviewed indicated that remedial tuition influences their performance in
@wahili. The Quality Assurance and Standards Officer asserted that remedial tuition
123 an influence on Kiswa.hili content coverage on time she stated, “The pupils get
enough time to understand, ask questions and internglize what they are taught in the one

10 one session.”

According to the republic of Kenya (2002), there is a curriculum in place that requires
ontact hours between teachers and pupils per week be 28 hours for standard 4 to 8
pupils. That means if the time is well utilized then no more time will be required to
enable completion of the Kiswahili content on time. Kiswahili is a unique subject which
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not be taught in any other language apart frqm Kiswahili itselfi It is a wide subject
aich has five areas to be covered every week dt/“ the term. The areas are, “Kusikiliza na
ongea, Kusoma, Sarufi, Msamiati na Kuandika”. All these areas need enough time for
ils to comprehend. An area of ‘Sarufi, Msamiati’ ére topics that need to be given two
ree lessons each for all that is required to be covered otherwise the remaining part
has to be done during remedial tuition. ‘/nsha’ writing is also an area that needs time to

sive room for more practice in writing different types of ‘insha .

Since pupils are given work to be done after a topic and they can not do it during normal
class time, it forces them to work during remedial tuition and this is the only time they
have to ask their teachers more questions on areas they did not understand during normal
class time. These means that indeed remedial tuiti-on helps teachers of Kiswahili to
é’mplete the content coverage in a term on time to enable the pupils prepare themselves
to sit for KCPE. The head teachers and teachers’ perceptions are that remedial tuition
highly influences Kiswabhili content coverage on time as signified by the overall mean of

3.36.

It can be observed that, head teachers and teachers were of the view that, remedial tuition
- bhad very high influence on completion of Science content on time as shown in Table 4.1,
- as their means were: M =3.50 for head teachers and M=3.46 for teachers. The means
i were not significantly different (t (358) =.273, =P>0.05). The head teachers and teachers
were of the view that remedial tuition had very high influence on completion of Science

content on time. The Ministry of Education reduced subjects to be examined as a result of
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public outcry of the overload in subjects (Republic of Kenya, 2002); if the time allocated
by the ministry is used well then there will, be no need for more time to enable
" completion of the Science content. Interview findings did not concur with what the
ministry of education asserted. The pupils stated dpring the focus- group discussion,
' “Time is made available for discussions in groups and also revision of past papers and
: doing experiments, investigations during remedial tuition, this enables us to master the
-~ required concepts and gives us tips on which topics to concentrate on most after going

- through many past papers, which in turn enables us to get high marks in examinations.”

The pupils who were: interviewed indicated that remedial tuition influences their
performance in Science. The Quality Assurance and Standards Officer concluded,
‘Remedial tuition has an influence on completion of Science content on time, the pupils
- get enough time to ask questions and also be with their subject teacher long enough to
understand and internalize what they are taught, also be able to ask questions where they
did not understand and it enables them to discover more on their own and since it is a

practical subject they get involved fully.”

Mc Grath (2008) in hi§ study in Namibia in primary schools found out that average
achievement scores were significantly higher for those pupils who did not take remedial
tuition rather than those who took it. Bray (2005) in his study in London found out, many
parents are investing their income on the education. of their children so that they can
secure a livelihood for their future, as they do this they forget that, a school is just a name
but all depends on the student, one who can embrace study skills will always excel in any

school he finds himself in. This means that, remedial tuition helps teachers of Science to
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mplete the topics tor be covered in a term on time .Ifor pupils’ prei)aredness to sit for
“ Head teachers and teachers’ perceptionzg are that remedial tuition influences
cience content coverage on time as signified by the overall mean of 3.47.

he overall perceptions of head teachers’ and teachers’ on the influence of remedial
jition on pupils’ syllabus coverage were very high with the means of 3.45 and 3.46
ectively. No significant difference was found (t (2148) =-.136, P>.05). The pupils
who were interviewed indicated that remedial tuition influences their syllabus coverage
'E"H concurred with questionnaire findings where the overall mean was 3.46 indicating a
high influence. Bray (2003) study established that, many pupils in developing

tries are attending remedial tuition classes for higher academic performance.

‘ray and Lykins (2012) study revealed that remedial tuition in Japan and Korea is
accepted as supplementary tutoring which enhances performance,Dang (2007) indicated
that remedial tuition in Vietnam increases pupils academic performance, Davies (2004) in
'Canada showed that remedial tﬁition meets pupils needs which formal education system
has failed to meet, Paviot, et al(2005) found out that remedial tuition is a negative
development which interferes with the quality educgtion and the all roﬁnd development
- of pupil’s, Wangari (2008) established that extra hours need to be created to enhance
-content delivery, Mboi (2010) established that remedial tuition was interfering with

-~ pupils socialization. This study has revealed that remedial tuition highly influences pupils

' syllabus coverage in public primary schools.
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«

akeholders Pefce’ptidns on the Influence of Remedial Tuition on Pupils’ Study
Public Primary Schools

esearch question responded to was: What are stakeholders’ perceptions on the
nce of remedial tuition on pupil’s study skills? The responses to this research
@ by head teachers and teachers were as shown in Table 4.2. Table 4.2 also
,s output from the indépendent samples t-Test. The set level of significance (alpha
l) as a criterion was .05. Mean ratings were used to help .in interpretation of

ceptions of stakeholders influence of remedial tuition on pupils study skills. The t-Test

 used to compare the differences in means so as to make conclusive finding without
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~ Stakeholder’s perceptio

(n=HT, 60; T=300) T B

Aspect of R EL VL L H VH EH Total M OM t-Test
remedial tuition () @ ) A3) “) B)
Remedial tuition H/T F 0 3 3 27 21 6 60
enables pupils % 0 5 5 45 35 10 100
develop study . S 0 3 6 81 84 30 204 3.40
skills in
Mathematics T F 3 0 27 126 102 42 300 3.48 (t (358)=-.773, P=.440)
% 1 -0 9 42 34 14 100
S 0 0 54 378 408 210 1050 3.50
Remedial tuition H/T F 0 6 6 21 24 3 60
R enables pupils % 0 10 10 35 40 8 100
' develop study S 0 6 12 63 . 96 15 192 3.20
skills in ~—
languages T - F 3 3 24 126 90 54 300 3.48  (t(358)=-2.366, P=.019)
' % 11 ° 8 42 30 18 100 - \
S 0 3 48 378 360 270 1059 3.53
Remedial tuition H/T F 0 0 6 36 15 3 60
enables pupils % 0 0 10 60 25 5 100 4
develop study S 0 0 12 108 60 15 195 3.25 Fil
skills in Social '
studies/Religious T F 3 3 27 117 96 54 300 3.49 (t(358)=-2.170, P=.031)
Education % 1 1 9 39 32 18 100

S 0 3 54 351 384 270 1062 3.54




de study

; 0

skills in Science I 3 99 el ) :
% 1 1 39 33 17 100 3.44  (1(358) =-3.786, P=.000)
S 0 3 8ol 396 255 1059 3.53 -

Overall

Frequency F 12 24 129 600 456 219 1440

Overall % - 0.83 1.66 896 41.67 31.67 15.21

Percentage

Overall mean : ‘ 321 335  (t(1438) =-4.316, P =.000)

and t-Test 3.54 '

KEY: EL=Extremely Low, VL=Very Low, L=Low, H=High, = VH=Very High, EH=Extremely High,
H/T=Head teachers, T= Teachers, R=Respondents, M=Mean, OM= Overall Mean

Interpretation of means: 0.00-0.44=EL; 0.45-1.44=VL; 1.45-2.44=L; 2.45-3.44=H; 3.45-4.44=VH and 4.45-5.QiEH



om Table 4.2 it can be observed that, Head teachers and teachers ‘were of the view that

:'_u ial tuition had high influence on puﬁil’s development of study skills in

ematics, as their means were; M= 3.40 for head teachers and M=3.50 for teachers.
Iiii head teachers and teachers means had no significance difference, (t (358) =-.773,
>0.05). The head teachers were of the view that remedial tuition had high influence on
_ils’ development of study skills. Teachers on the other hand were of the view that
edial tuition had very high influence on pupils’ development of study skills.
xamples of study skills in Mathematic are: timetable making for revision, calculation of
roblems by performing the four basic operations and time management. The teachers
nsure that, after teaching a topic they give an assignment, either fill in questions, explain
1 discuss in groups. The pupils arrange themselves on how to tackle the exercises after
:hich they collect their books for marking; this gives them the morale of ensurihg they
flan on how to work. Mathematics is a subject that requires a pupil to be able to solve a
problem using the corre;:t formula so as to arrive at a correct answer and that is why it is

important for concepts to be internalized.

Interview findings from pupils show that, remedial tuition helps in early coverage of the
| syllabus content. The pupils in the group focus discussion stated, “we héve been able to
» make personal time tables to ensure balancing of thé subjects while studying or revising
’ for better results in examinations and through managing time well we are able to revise
) many concepts which in turn enables us score high marks in examinations.” The pupils
who were interviewed .indicated that remedial tuition influences their performance in

Mathematics. The Quality Assurance and Standards Officer in an interview had the view,
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remedial tuition has an influence on development of study skills since, after the lesson
e pupils are given work that they need to do on their own and this helps them in

alancing the subjects by ensuring they have a time table to guide them.” She also added,

‘it has an influence because the pupils are able to ask questions for more clarification,
work in groups and be able to answer different questions using the different approaches

they are taught by their teachers.”

%ccording to Bray (2006) in his study in Asia, some parents want their children to be
'\.* ith their teachers for extra hours so that they can p.erform better, they forget that they
are driving their children in becoming dependent on teachers for their success and when
there are no teachers with them throughout, then that means failure in examinations. Bray
12005) in his study in Asia found out, many parents are investing their income on the
education of their children so that they can secure a livelihood for their future, as they do
this they forget that, a school is just a name but all depends on the pupil, one who can
;embrace study skills will always excel in any school he finds himself in. This means
a‘emedial tuition had an inﬂuenée on pupils’ development of study skills in Mathematics
‘in preparedness for KCPE examination. On the whole head teachers and teachers’
perceptions are that remedial tuition highly inﬂuepces development of study skills in

Mathematics as signified by the overall mean of 3.48.

' The fact that remedial tuition influences pupils to develop study skills in languages was
rated high as shown in Table 4.2, as the means were; M=3.20 for head teachers and

M=3.53 for teachers. The head teachers and teachers means were significantly different
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3 8) =-2.366, P<0.05). The head teachers mean’/3.20 was less ‘than that of teachers
:. The head teachers were of the view that /femédial tuition had high influence on
":ls’ development of study skills in languages. Teachers on the other hand were of the
i;:-; w that remedial tuition had very high influence on pupils’ deyeloprnent of study skills
‘Ianguages. Examples of study skills in languages are: Listening, speaking, reading,

riting, answering comprehension questions and time management.

upils need to listen to instructions and do as instructed in languages. They need to be
s to make their own study tables to enable them balance revising all the subjects and
,;:-«; the two languages. Once they develop the habit of working on their own, they will
able to read a lot and write many compositions and ‘insha’.The time allocated for
remedial tuition will allow them to do their work. Pupils stated, “it is important because
it helps in ensuring there is enough time to revise previous work and also do more
search to improve on the score in examinations.”"I‘he pupils who were interviewed

indicated that remedial tuition influences their performance in Kiswahili and English.

According to Bray (2006) in his study in Asia, some parents want their children to be
vwith their teachers for extra hours so that they can p.erform better, they forget that they
v.are driving their children in becoming dependent oﬁ teachers for their success and when
there are no teachers with them throughout, then that means failure in examinations.
~ Ireson and Rushforth (2005) in London focus on remedial tuition as important especially
- as children approach transition points in the education system. The above study was done
- in London but when compared to this finding, remedial tuition helps pupils to develop
study skills in preparedness for the KCPE examination. On the whole head teachers and
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achers’ perceptions are that remedial tuition highly influences development of study

kills in languages as signified by the overall mean of 3.48.

; can be observed from Table 4.2 that, head teachers and teachers werer of the view that
er edial tuition had high influence on pupils’ development of study skills in Social
Studies/ Religious Education as their means were: M=3.25 for head teachers and M=3.54
teachers. The head teachers and teachers means were significantly different (t (358) =-
170, P<0.05).The head teachers mean 3.25 was less than that for teachers 3.54. The
;ead teachers were of the view that remedial tuition had high influence on pupils’
,_evelopment of study skills in Social Studies/ Religious Education. Teachers on the other
d were of the View that remedial tuition had very high influence on pupils’
development of study skills in Social Studies/ Religious Education. Examples of study
‘skills in Social Studies/Religious Education are: answering questions, time management,
time table making, revision and critical thinking. During normal class time the teacher
_ does not have enough time to attend to the pupils thus during remedial tuition there is
| enough time to attend to each pubil since the time allocated is more and it becomes easier
for the pupils to go through more topics and be able to read on their own instead of
.' waiting for the teacher. A pupil gets more time to askl for clarification where he or she did

- not understand well during normal class time.

‘_ The study skills developed in Social Studies will provide skills for problem solving,
decision making, assessing issues and making of balanced value judgment. Pupils in all

- focus group discussion stated that, “remedial tuition helps in balancing all the subjects
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there is a timetable wlﬁch helps us to cover the topics well in order to post better
'_' ‘ts. in examinations.” The pupils who were intéwiewed indicated that remedial tuition
vences their performance in Social Studies/ Religious Education. The Quality
ance and Standards Officer supports the theme that remedfil tuition has an
fluence on development of study skills in Social Studies/ Religious Education, she said,
through being given more exercises to do on their own it helps them discover more and
his makes them to have an urge of reading ahead and also more materials to be able to
andle any question that might arise.” However, head teachers and teachers’ perceptions

re that remedial tuition highly influences development of study skills in S/ST/RE as

signified by the overall mean of 3.49.

: fact that remedial tuition influences pupils to develop study skills in Science as
shown in Table 4.2 was rated high as the means were; M=3.00 for head teachers and
M=3.53 for teachers. The head teachers and teachers means were significantly different (t
:358) =-3.786, P<0.05).The head teachers were of the view that remedial tuition had high
; uence on pupils development of study skills in Science. Teachers on the other hand
were of the view that re;nedial tuition had very high influence on pupils’ development of

s dy skills in Science.

Development of study skills like observing, exploring, decision making, critical thinking,
time management and answering questions in Science is very important because the
pupils will need to reason out on their own when it comes to carrying out experiments,

- solve the problems and also be able to answer the questions without depending on the

70




«

eachers. On normal class time the pupils in all focus group discussion asserted, “the time

llocated does not allow us to carry out the experiments as required but during remedial
uition, we have enough time to carry out an experiment, observe and be able to conclude
give out the results with no distractions which are normally experienced during our
normal lessons, this enables us answer questions well and our scores in examinations are
gh.” The pupils who were interviewed indicated that remedial tuition influences their
performance in Science. The Quality Assurance and Standards Officer said remedial
tuition has an influence on development of study skills in Science, she said, “Since the
‘ bject is a practical one and most of the experiments the pupils’ need to carry them out

on their own and come out with conclusions”.

%ese findings concur with Bray (2005) and (Nzomo et al, (2001) in their studies. Bray
5(2005) in his study in Korea and Japan, asserted that many parents are investing their
income on the education of their children so that théy can secure a livelihood for their
future but as they do this they forget that, a school is just a name but all depends on the
pupil, one who can embrace development of study skills will always excel in any school
-~ he finds himself in. Thgse findings agree with those of Nzomo et al, (2001) in their
 research on schools in ﬁyanza Province indicated that, the official school year is divided
into three terms starting in January and ending in November with holidays in April and

- August.

' The Ministry of Education, Science aﬁd Technology has in place a curriculum that
~ requires contact hours between teachers and pupils per week as 28 hours for standard four

to eight. If the time is not used well then it means more time will be required to enable
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vmpletion of the syllabus. The findings by Nzomo et al (2001) in tfleir study in Kenya,
' pﬁﬁaw schools and Bray (2005) though carried out in different countries but they all
agree that, remedial tuition enables pupils to develop study skills in Science in
preparedness for KCPE examination. Head teachers and teachers’ pereeptions were that
remedial tuition highly influences development of study skills in Science as signified by

the overall mean of 3.44.

‘The overall perceptions of head teachers’ and teachers’ on the influence of remedial
tuition on pupils study skills were 3.21 (high) and 3.54 (very high) respectively. There
- was a significant difference found (t (1438) =-4.316, P<.05). This means the head
- teachers’ means were different from those of teachers. The pupils who were interviewed
- indicated that remedial tuition positively influenced their development of study skills and
-~ concurred with questionnaire findings where the overall mean was 3.35 indicatiné a high

influence.

.‘ Ireson and Rushforth (2005) established that remedial tuition is a worthwhiie investment
~ as pupil’s approach transition points in the education system, Dang (2007).in Vietnam
concluded that private tutoring was the only way to make pupils increase their academic
performance, Mc Grath (2005) findings indicated' that there is an increase in pupils
receiving remedial tuition, Bray (2005) revealed that many parents are investing their
income on education of their children th;ough remedial tuition, UNESCO(2002) findings
were that pupils doing homework independently learn more thatv those doing no
homework and. Mburugu (2008) findings weré that, private tuition is highly practiced in
schools and the ban on it has not been effected.
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Stakeholders Perceptions on the Influence of Remedial Tuition on Pupils’ Academic

/

,ormance in Public Primary Schools /
research questions responded to was: What are stakeholders’ perceptions on the
'uence of remedial tuition on pupil’s academic performance? The responses to this
search question by head teachers and teachers were as shown in Table 4.3. Table 4.3
S0 provides output from the independent samples t-Test. The set level of significance
alpha level) as a criterion was .05. Mean ratings were used to help in interpretation of
erceptions of stakeholders influence of remedial tuition on pupils academic
performance. The t-Test was used to compare the differences in means so as to make

conclusive finding without any biases
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oy ﬁ rception.
(n=HT, 60; T=300)

Aspect of remedial R EL VL L H VH EH Total M OM  t-Test
tuition o O @ A ) 5)
Remedial tuition H/T k 0 0 0 a3 15 12 60
has helped pupils % 0 0 0 55 25 20 100 :
perform better in S 0 0 0 99 60 60 219 3.65
Mathematics ‘ .
T F 3 0 24 123 93 57 300 3.59  (t(358)=.533,P=.594)
% 1 0 8 41 31 19 100 '
S 0 0 48 369 372 285 1074 3.58
Remedial tuition H/T F 0 0 5 30 21 6 60
N has helped pupils % 0 0 5 50 35 10 100
perform better in S 0 0 6 90 84 30 210 355
English
T F 0 12 129 102 48 300 353  (t(358)=-1.132,P=.258
% 1 0 6 43 34 16 100 -
S 0 24 387 408 240 1059 3.68
Remedial tuition F 0 0 6 24 21 9 60
has helped pupils H/T % 0 0 10 40 35 15 100
perform better in S 0 0 12 T2 84 45 213
Kiswabhili ' 3.58
F 3 3 27 117 93 57 300
T % 1 1 9 39 31 19 100 355  (t(358)=.000,P=1.000)

S 0 3 54 351 372 285 1065
3.55



perform better in
Social

96 54 300 357 (£ (358)=301,P=764)

studies/Religious ¥ I& 3 0 27 120
Education % 1 0 9 40 32 18 100
S 0 54 360 384 270 1068 3.56
Remedial Tuition H/T F 0 0 3 27 18 12 60
has helped pupils % 0 0 5 45 30 20 100
perform better in S 0 0 6 - 81 72 60 219 3.65
- Science ' :
w T F 3 3 27 117 102 48 300 3.54  (t(358)=.968,P=.333)
% 1 1 Y 39 34 16 100

S 0 3 54 351 408 240 1056 3.52

Overall total < F 1 6 138 750 576 315 1800
% 0.8 033 7.67 41.67 32 17.5 100

Overall mean and H/T 3.59 356  (t(1798)=.088,P=.930)-
t-Test : T ' - , 3.56 :

KEY: EL=Extremely Low, VL=Very Low, L=Low, H=High, VH=Very High, EH=Extremely High, H/T=Head teacher,
T= Teacher, R=Respondents, M=Mean, OM= Overall Mean
Interpretation of means: 0.00-0.44=EL; 0.45-1.44=VL; 1.45-2.44=L; 2.45-3.44=H; 3.45-4.44=VH and 4.45-5.0=EH -



From Table 4.3, it can be observed that, head teachers and teachers were of the view that,
remedial tuition had a very high influence on plc{pils’ performance in mathematics, as

their means were: M=3.65 for head teachers and M=3.58 for teachers. The head teachers

pupils’ performance in mathematics. It is a subject that one needs to work out and solve
problems, Interview findings from the pupils in focus group discussions concluded that
:remedial tuition has an influence on performance in mathematics. For instance the pupils
stated, “ mathematics needs one to work on his own using the four basic operations,
think critically to be able to continue performing well and scoring highly in
~ examinations, during class time the time is not enough to work on your own and do more

- exercises for practice”.

The pupils who were interviewed indicated that remedial tuition influences their
~ performance in mathematics. This can be achieved if a pupil does a lot of practice to be
- able to master all the formulas ‘for solving mathematics problems, working extra hard
~ and doing many exercises will lead to better performance in the subject. The Quality
~ Assurance and Standards Officer was in support thgt, ‘remedial tuition has an influence
on pupils’ better performance in examinations because while teaching teachers use
l’ different approaches to ensure that the pupils understand better and once they have
internalized and understood then answering questions in examinations become so easy

that all end up doing very well.’
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Vesc findings concur with Dang-(2007) and Ireson and Rﬁshfold (2005) in their studies.
‘cording to Dang (2007) in his study in Vietnam, rémedial tuition increases students’
ormance while Ireson and Rushfold (2005) in London asserted that, remedial tuition
helped a lot with explaining things not understood well. Since _remédial tuition is
allocated an hour, then there is enough time to cover a topic unlike normal class time
which is allocated only 35 minutes. Pupils’ in all focus group discussion stated,
“Remedial tuition provides time to do more work in mathematics, and also be able to
revise the work given during normal class time' which leads to high marks in
‘examinations.” The pupils who were interviewed indicated that remedial tuition

influences their performance in mathematics.

Wanyama and Njeru (2004) in their study on sociology of remedial tuition in Nairobi
v show that parents enroll their children into schools based on the school’s performance in
the national examinati(;ns. Maundu (1987) in his stud)} on students’ achievement in
 Science and mathematics in secondary schools found out that the teachers qualification
? héd a big role to play on the pupils’ performance in Science and mathematics. This means
\ that, remedial tuition has helped pupils perform better in mathematics becausé all the
topics are covered and revised thoroughly before KCPE. Head teachers and teachers
perceptions are that remedial tuition highly influences performance in mathematics as

signified by the overall mean of 3.59.

The fact that remedial tuition influences pupils perform better in English as shown in
Table 4.3 was rated very high by the head teachers and teachers as their means were;

M=3.55 for head teachers and M=3.68 for teacheré. The head teachers and teachers
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were not signiﬁcantly different (t (358) =-1.13é, P>0.05), the)\f were in agfeement
iat, remedial tuition very highly influences pupil,é’ to perform better in English. Both the
ead teachers and teachers were of the view that remedial tuition had very high influence
| pupils’ better performance in English. Since all subjects are taught in English

anguage except for Kiswahili it is important that pupils understand it better.

Interview findings in all focus group discussion indicate that pupils appreciate remedial
"’tion. The pupils stated, “Remedial tuition assists us a lot, it provides us time to do extra
-’:““ and also there is time to consult oné another and this increases the chance of scoring
“bove average.” The pupils who were interviewed indicated that remedial tuition
nfluences their performance in English. This means that remedial tuition enabled them to
: erform better in KCPE. The Quality Assurance and Standards Officer was of the view
that, “remedial tuition has an influence on pupils performance in English since the time
»:scheduled for remedial tuition is enough to enable a pupil internalize all that has been

taught by a teacher using different approaches and also it is a one to one session.”

A study conducted in England on pupils evaluation of remedial tuition in relation to
| performance indicated that they greatly benefit since having work explained in more
details and one to one conduct with the teacher, helps them understand the content which
- enable them perform better (Ireson & Rushforth, 2005). Gogo (2002) in his study on the
impact of cost sharing on access, equity and quality of secondary education in Rachuonyo
District, Kenya looks at text books ratio and says it affects students performance in

examinations. Wanyama and Njeru (2004) in their study on sociology of remedial tuition
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2 airobi show that parents enroll their children ihto schools based on the school’s
.nﬁance in the national examinations. Studiés done in another country other than
nya, their findings may not be a true reflection of the situation in Kenya. On the
le, the head teachers and teachers’ perceptions are that remedial tuition highly

uences performance in English as signified by the overall mean of 3.53.

rom Table 4.3, it can Be observed that head teachers and teachers were of the view that
emedial tuition had very high influence on pupils’ better performance in Kiswahili, as
means were; M=3.55 for head teachers and M=3.55 for teachers. The head teachers
,;‘Lc teachers means were significantly different (t (358) = .000, P>0.05). Both head
eachers and teachers were in agreement that remedial tuition influences pupils’ better
erformance in Kiswahili very highly. Interview findings indicate remedial tuition
provides time to do tests during the week and even revise all the tests. The pupils from
focus group discussion stated, “we get time to consult one another on different
questions and this incfeases our performance in Kiswahili.” The pupils who were
interviewed indicated that remedial tuition influences their performance in Kiswahili.
is means that remedial tuition enabled them to pefform better in KCPE. The Quality
Assurance and Standards Officer had the view that remedial tuition has an influence on
pupils better performance in Kiswahili, she said, “ﬁore time is allocated for it and it
v'gives pupils amble time to do a lot of reading in Kiswahili books, which enables them to

perform very well”.

According to Dang (2007) in Korea and Japan, remedial tuition increases pupils
academic performance. Ireson and Rushforth (2005) in their study in London asserted,

FL




he increasing pressufe on schools to raise standardé makes stakeﬁolders see remedial
tuition as worthwhile especially as the pupils a{aprdach important transition points in
ducation system. Wanyama and Njeru (2004) ) in their study on sociology of remedial
fuition in Nairobi show that parents enroll their ‘children into schools based on the
chool’s performance in the national examinations. On the whole, the head teachers and

‘feachers’ perceptions are that remedial tuition highly influences better performance in

Kiswahili as signified by the overall mean of 3.55.

The fact that remedial tuition has influenced pupils to perform better in Social studies as
; shown in Table 4.3 was rated very high as their means were; M=3.60 for head teachers
" and M=3.56 for teachers. The means for the head teachers and teachers were not
: significantly different (t (358) =.301, P>0.05). The head teachers and teachers were of the
' view that remedial tuition influences pupils’ performance in Social Studies. The head
teachers mean 3.60 was higher than the teachers’ mee;n 3.56. The head teachers were of
the view that remedial tuition had very high influence on pupils’ performance in Social
.. Studies. Teachers on thé other hand were of the view that remedial tuition had very high
_ influence of performance in Social Studies. Through Social Studies the pupils are able to
understand the relationship between causes and effects of various social issues, once this
: is internalized they are able to score high marks in'examinations. This is achieved here
because they gain skills of being able to solve problems, decision making, assessing

issues and making of balanced value judgment.

Interview findings from pupils’ indicate there is enough time to do research in books. The
pupils stated, “Our teacher gives us time to ask questions and also we are able to revise
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past papers which enablés us to score high marks in é/xaminations.” The pupils who were
nterviewed indicated that remedial tuition inﬂueyiées their performance in Social Studies/
fligious Education. The Quality Assurance and Standards Officer had the view that,
remedial tuition helps in pupils’ performance in Social Studies and Religious Education,
she said, “it is a wide subject and once a teacher uses different approaches and gives

pupils enough time to revise then performance in examinations is high”.

Wanyama and Njeru (2004) ) in their study on sociology of remedial tuition in Nairobi
:how that parents enroll their children into schools based on the school’s performance in
lihe national examinations. Some pupils believe that as they have extra hours with their
teachers when they are about to do examinations helps them to do well by attaining very
high marks and being able to join the most prestigious schools in the country. The head
teachers and teachers’ perceptions are that remedial tuition highly influences pupils

| performance in S/ST/RE as signified by the overall mean of 3.57.

From Table 4.3, it can be observed that, head teachers and teachers’ views that, remedial
4 tuition had very high inﬁuence on pupils’ better peﬁorﬁmce in Science, as fheir means
- were; M=3.65 for head teachers and M=3.52 for teachers. The head teachers and
teachers means were not significantly different, (t (3'58) =.968>0.05). The head teachers
- mean 3.65 was higher tha;ﬁ the mean for the teachers 3.52, but it showed they were in
| agreement that remedial tuition had very high influence on pupils’ better performance in
: Science. The pupils stated, “time is rﬁade available to revise past papers and do
investigations on different topics, also there is enough time for us to revise work done in

previous lessons and remedial tuition provides time to do tests and also revise them”. The
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s who were interviewed indicated that remedial tuition influences their performance

nglish. The Quality Assurance and Standards Officer said that remedial tuition has an

rding to Dang (2007), Remedial tuition increases pupils academic performance.
and Njeru (2004) ) in their study on sociology of remedial tuition in Nairobi
that parents enroll their children into schools based on the school’s performance in
"national examinations. Maundu (1987) in his study on students’ achievement in
and Mathematics in secondary schools found that the teachers’ qualification had
big role to play on the pupils’ performance in Science and Mathematics. The head
achers and teachers’ perceptions are that remedial tuition highly influences performance

1 Science as signified by the overall mean of 3.54.

'e overall perceptions of head teachers and teachers’ on the influence of remedial
ti’on on pupils’ academic performance were very high with the means of 3.59 and 3.56
espectively. No significant difference was found (t (1798) =.088, P> .05). This means
é head teachers’ means were not different from thos'e of teachers. The pupils who were
terviewed indicated that remedial tuition positively influenced their performance, this
ncurred with questionnaire findings where the overall mean was 3.56 indicating very

igh influence. Dang (2007) findings were that remedial tuition increases pupils
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academic performance in Vietnam, Ireson and Rushfold (2005) revealed that pupils
attended remedial tuition when they were about to"‘sit for examinations, Fuller (1986)
“show that pupils perfofmance is affected by school quality which is indicated by the
school characteristics, World Bank (2011) show that schools with limited resources the
' performance is lower, Mwamwenda and Mwamwenda (1987) linked pupils academic
| achievement to text books which make performance better and Aminga (2013) revealed
~ that remedial tuition is highly practiced in schools for academic performance. Wanyama
and Njeru (2004) in their study on sociology of remedial tuition in Nairobi show that
: parents enroll their children in schools based on its performance and these are schools

where remedial tuition is crucial.

4.5 Stakeholders Perceptions on the Influence of Remedial Tuition on Pupils
Utilization of Resources in Public Primary Schools'

The research question responded to was; what are stakeholders’ perceptions on the
influence of remedial tuition on utilization of resources in school? The responses to this
research question by head teachers and teachers were as shown in Table 4.4. Table 4.4
also provides output from the independent samples t-Test. The set level of significance
(alpha level) as a criterion was .05. Mean ratings were used to help in interpretation of
perceptions of stakeholders influence of remedial tuition on pupils utilization of
educational resources. The t-Test was used to compare the differences in means so as to

make conclusive finding without any biases.
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Stakeholder’s perceptions on the influence of re

schools (n=HT, 60; T=300)
Aspect of remedial R EL VL L H VH EH TOTAL M oM t-Test
tuition 0) 1) ) 3) “4) )
Remedial tuition H/T F 3 3 12 24 12 6 60
enables the school to % 5 =5 20 20 20 10 100
make good use of S 0 3 24 72 48 30 177 2.95
classrooms ) v
T F 18 0 100 100 75 7 300 2.81 (t (358)=1.066,P=.28
: % 6 0 35 35 25 8 100 X
N 0 0 200 300 300 35 835 2.78
Remedial tuition H/T F 3 6 18 21 9 3 60
- enables the school to % 5 10 30 35 15 5 100
- make use of S 0 6 36 63 36 15 156 2.60
recommended text
books T F 6 30 72 81 90 21 300 288  (t(358)=-2.036,P=.04
% 2 10 24 27 30 7 100 2.94
S 0 30 144 243 360 105 882 S
Remedial tuition H/T F 3 0 12 30 12 3 60
ensures management % 3 0 20 50 20 S 100 2.95
of time S 0 0 24 90 48 15 177

294  (t(358)=.063,P=.950)
T F -9 21 69 99 84 18 300
% 23 33 28 6 100 2.94 :
S 0 21 138 997 336 90 882

W
|
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c8

Remedial tuition = - 7o F O O 30 — T ) W
ensures utilization of 5 50 35 10

teachers by the pupils S 0 0 6 90 84 30 210 3.29 (t (358)=1.765,P=.078)

T F 3 12 48 114 90 33 300
% 1 4 16 38 30 11 100 3.25
S 0 12 96 342 360 165 975
Remedial tuition H/T F 0 0 6 27 18 9 - 60
ensures usage of test % 0 0 10 45 30 15 100
items from other S 0 0 12 81 72 45 210 3.50
schools .
T F 6 15 48 102 87 42 300 329  (t (358)=1.589,P=.113)
% 2 5 16 34 29 14 100 .
S 0 15 96 306 348 210 975 3.25
Overall total F 51 87 388 628 498 148 1800
% 2.83 4.83 21.83 33.67 27.67 9.17 100
Overall mean and t- H/T 3.10 3.04 (t(1798)=.945,P=.345)
Test T 3.03 S

KEY: EL= Extremely Low, VL=Very Low, L=Low, H=High, VH=Very High, EH=Extremely High,
H/T=Head teacher, T= Teacher, R=Respondents, M=Mean, OM= Overall Mean

Interpretation of means: 0.00-0.44=EL; 0.45-1.44=VL; 1.45-2.44=L; 2.45-3.44=H; 3.45-4.44=VH and 4.45-5.0=EH
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Table 4.4 show that remedial tuition highly influences good use of classrooms, the means

were; M=2.95 for head teachers and M=2.78 for téachers. The head teachers and teachers

j eans had no significant difference (t (358) =1.066, P>0.05). They were in agreement
that remedial tuition had high influence on good use of classrooms. The head teachers
and teachers’ means reglealed that remedial tuition had high influence on good use of
classrooms. Interview findings from the pupils in focus group discussion revealed that,
- remedial tuition highly influenced the school to make good use of classrooms. For
instance, the pupils stated, “during remedial tuition time sometimes, we are put to work
in groups under the supervision of our teacher, we occupy most of the classrooms
because we are many” this concurred with their perceptions that remedial tuition highly
- influences the school to make good use of classrooms, which in turn enabled them to
;I perform better in KCPE. The Quality Assurance and Standards Officer had the view that
- remedial tuition has an.inﬂuence on the good use of classrooms; this is what she said,
- “remedial tuition rooms are supposed to be set aside so that those not taking remedial

_ tuition are not allowed in”.
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hese findings concur with Carron and Chau (1996), Fisher (2006), Uwezo (2011) and
5: chathi Report of 1976. Carron and Chau (199/6) carried out a study in Latin America
which states that pupils in schools with no classrooms showed lower test scores and
'gher repetitions than those in schools with enough classroor\rls. Fisher (2006)
established that, academic achievement improves with improved building conditions that
is, lighting level, air, and quality temperature. Uwezo (2011) in their annual learning
‘assessment report focused on lack of resources in .schools as a hindrance to quality
‘education. Gachathi Report of 1976 points out that text books and other educational
resources are the basic tools for educational development and must therefore be available.
- These findings mean that remedial tuition has an influence on good use of classrooms in
v'a learning situation. The head teachers and teachers’ perceptions are that Remedial

- Tuition highly influences good use of classrooms as signified by the overall mean of

2.81.

The fact that remedial tuition has high influence on the use of recommended text books
in primary schools as shown in Table 4.4 was rated high as their means were; M=2.60 for
head teachers and M=2.94 for teachers. The head teachers and teachers means were
significantly different (t (358) =-2.036, P<0.05). The head teachers mean was less than
that of teachers. The head teachers were of the view that remedial tuition had high
influence on the use of recommended text books. Teachers on the other hand were of the
same view. The interview findings from pupils in focus group discussion revealed that,
remedial tuition highly influenced use of recommended text books. The pupils stated,

“each of us having his own recommended text books makes it very easy to revise, do
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assignments and do more practice on different topi'és which leads\ 1o scoring highly in
examinations”. The pupils who were interviéwed indicated that remedial tuition
influences the use of text books. It concurred with their perceptions that remedial tuition
highly influences the use of recommended text books which enables them perform better

in KCPE.

The Quality Assurance and Standards Officer shows that it is important for pupils to
~ have enough text books so that by going through them, they can easily pinpoint a topic
where they did not understaﬁd well and this will help the teacher to plan his or her work
well in advance and also be in a position to use different approaches to ensure they get
the concept. The Quality Assurance and Standards Officer asserted that, ‘availing
recommended text bobks to pupils is very important since it will be very easy for‘them to
point at a topic where they did not understand and also it will allow them to do more

extra work and even sometime move ahead of the teacher.’

According to Carron and Chau (1996) in Latin America states that, schools with
inadequate libraries showed lower test scores and higher repetition than those whose
schools were well equipped. Heinemann (1981) in his journal of Curriculum studies on
text books and achievements in developing countries suggested that pupils have a more
positive attitude towards text books although many lacked them due to financial

constraints.
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ani (1993) in his bo-ok on education in Kenya since independence states that
_ that appear in the top ten category in nationaff performance ranking had adequate
_fooks. This indicates that availability and use of text books affect pupils’
‘ance positively. UNESCO (1990) report on world declaration on education for all
“the provision of text books is an effective way of improving results and whether
0t pupils have text books is one of the criteria by which the quality education can be
Fuller (1986) iﬁ a survey carried out in Thailand indicated that text books were
itively related to pupils’ achievement. Gachathi Report of 1976 points out that text
,s and other educational resources are the basic tools for educational development
a must therefore be available. This means that remedial tuition has an influence on the
‘d use of the recommended books in pupils’ preparedness for KCPE examinations.
e head teachers and teachers’ perceptions are that remedial tuition highly influences

of recommended text books as signified by the overall mean of 2.88.

Remedial tuition highly influences management of time; this can be shown by the above
sponses in Table 4.4 where the means were; M= 2.95 for head teachers and M=2.94 for
e achers. The means for the head teachers and teachel'*s were not significantly different (t
(358) =.063, P>0.05). This meant that, they were in agreement that femedial tuition
| ensures time nianagement. The head teachers and teachers’ means revealed that remedial
' tuition had high influence on time management. Interview findings from the pupils in all
; focus group discussion revealed that, remedial tuition highly influenced management of
- time. The pupils stated, “in remedial tuition there is a lot to be covered as per the subject,

it makes us ensure that we are in class on time so as not to miss any lesson and also with
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o study time tables we are able to balance the subjects and make use of remedial tuition
time to revise and prepare for examinations”. The /pupils who were interviewed indicated
that remedial tuition influences their management of time. This means that remedial

fuition enabled them to perform better in KCPE.

;I'he Quality Assurance and Standards Officer does not concur with this, she says time in
schools is not managed. well by the teachers and that is why they always want to have
remedial tuition with the whole class instead of the few who need to be helped to
understand what they failed to get during normal cl.ass hours. On the other hand, the
iQuality Assurance and Standards Officer has the view that, remedial tuition has an
influence on time management, she said, ‘once the time is allocated, both the teacher and
pupils have to ‘observe it because it is not the only subject, other subjects are scheduled
“and the time allocated should be managed well for all that needs to be covered. If the time

 is utilized well then there will be high performance.’

J Nzomo et al, (2001), asserted that, the official school year is divided into three terms each
term lasting for three months, if the time is used optimally there would be ﬁo need for
, remedial tuition. Calloids and Postlethwaite (1989) in their study on the prospects for
educational planning observed that the more time-oh—task, the more pupils learn and the
higher their achievements. Pupils doing more work learn more than those doing no work
even if it is not marked and if the work is marked and revision done by all the pupils’,
they learn more. Gachathi Report of 1976 points out that text books and other educational
resources are the basic tqols for educational development and must therefore be available.

This means that remedial tuition ensures management of time in pupils’ preparedness for
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KCPE examinations. The head teachers and teachers’ perceptions are that remedial

tuition highly influences time management as signi’ﬁed by the overall mean of 2.94.

"From Table 4.4, it can be observed that, head teachcrs and teachers were of the view that
remedial tuition had high influence on pupils’ utilization of téachers, as their means
| were; M=3.50 for head teachers and M=3.25 for teachers. The head teachers and teachers
- means were significantly different, (t (358) =1.765, P<0.05). The head teachers were of
' the view that remedial: tuition had high influence on pupils’ utilization of teachers.
Teachers on the other hand were of the view that remedial tuition had high influence on
| pupils’ utilization of teachers. The interview findings from pupils in focus group
| discussion revealed that, remedial tuition highly influenced utilization of teachers. The
pupils stated, “remedia1 tuition gives us enough time with the teachers and this is where
you can talk to the teacher at length on a topic you are not able to understand and also
request him or her to elaborate on the tips to answer examination questions”. The pupils
who were interviewed indicated that remedial tuition influences their utilization of
teachers. This means that remedial tuition enabled them to perform better in KCPE
because it ensures constant contact with their teachers to be able to deal with difficult

subject matter in various subjects.

The interview schedule with the Quality Assurance and Standards Officer reveaied that,
pupils always | look for a subject teacher for clarification of a topic they did not
understand well or sometimes for consultation on other issues related to a particular
subject. Pupils will always understand better when it is a one to one approach where there

is room for internalizing what is being explained. The Quality Assurance and Standards
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er said that, remedial tuition has an influence on pupils utilization of teachers, this is
because, “they approach teachers whenever they are taught a topic in class and they

e not understood it well, it makes them approach teachers who normally helps them

derstand where they seem not to be very sure.” &

sacharopoulos and Woodhall (1995) in their study on education for development
rough World Bank singles out the teacher as being the most important resource that is
aried can influence schools academic performance positively. Hopkins (1997) points out
at a teacher’s role is central in pupils’ performance. The head teachers and teachers’
erceptions are that remedial tuition highly influences utilization of teachers by pupils as

ified by the overall mean of 3.29.

From Table 4.4, remedial tuition has an influence on the usage of test items from other
schools as the head teachers and teachers had means of; M=3.50 for head teachers and
=3.25 for teachers. The mean for the head teachers and teachers had a significant
difference (t (358) =1.5__89, P>0.05). The head teachers were of the view th_at remedial
tuition had very high influence on the usage of test items from other schools. Teachers on
the other hand were of the view that remedial tuition had high influence on the usage of

| test items from other schools.

- Interview findings from the pupils in focus group discussion revealed that, remedial
tuition had highly influenced the usagel of test items from other schools. The pupils
stated, “Many tests we are exposed to help us to prepare very well for the examination,
the questions challenge us a lot and this forces us to take our revision serious so as to
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- cover any area that we had missed. This gives us practice to answer questions set in
different ways”. The pupils who were interviewed indicated that remedial tuition
influences their management of time. Test items are developed by different people in

different ways, exposing pupils to many of them 'prepares them very well for the

examinations and also it enables them do more reading to be able to answer whichever
question they come across. It also helps them understand how to tackle different
- questions in different subjects. The Quality Assurance and Standards Officer had the
~views that, remedial tuition has an influence on the usage of test items, she said, ‘it gives
them enough time and practice to answer questions in different tests”. The head teachers
and teachers’ perceptions are that remedial tuition highly influences usage of test items

from other schools as signified by the overall mean of 3.29.

The overall perceptions of head teachers and teachers’ perceptions on the influence of
remedial tuition on utilization of resources were high.with the means of 3.10 and 3.03
respectively. No significant difference was found (t (1798) =.945, P > .05). This means
‘that the head teachers’ means were not different from those of teachers. The pupils who
were interviewed indicated that remedial tuition influences their utilization of resources
and concurred with queétionnaire findings where the overall mean was 3.04 indicating a
high influence. The Quality Assurance and Standards Officer who was interviewed

indicated that remedial tuition influences utilization of resources in the school.

Fuller (2011) asserted school efficiency is determined by the quality of the instructional
processes available in a school such as; library, frequency of homework and school

management. Inadequate text books, laboratories, teaching materials greatly affect
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rformance in national examinations (Cowell & Holsmger 2000). Heyneman (1981)
,ested that pupils’ have a more positive attltude towards text books although many
icked them due to financial constraints. Ministry of Education (2005) attributes poor
performance in national examinations to indiscipline and lack of facilities in some
schools. World Bank (2011) notes that schools with limited classrooms, libraries,
workshops and teachers appear to have stronggr‘impact on academic achievement.

-Carron and Chau (1996) their findings were that, schools with enough educational
resources their performance is always high, World Bank (2011) showed lack of enough
classrooms impacts strongly on academic performance, Eshiwani (1993) concludes that

performance is equated;to adequate text books in school and Uwezo (2011) concluded

that lack of educational resources in schools hinders quality education.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

_ 5.1 Introduction

This chapter presents summary, conclusions and recommendations of the study.

5.2 Summary of the Study Findings

The findings of the study were summarized as follows:

5.2.1 Stakeholders’ Perceptions on Influence of Remedial Tuition on Pupils’
- Syllabus coverage

~ Remedial tuition highly influences pupils’ syllabus coverage as signified by the overall
mean of 3.46. According to head teachers and teachers’ perceptions the influence of
remedial tuition on pupils’ syllabus coverage was very high as their means were 3;45 and
3.46 respectively. Head teachers and teachers werej of the view that remedial tuition
highly influences syllabus coverage as signified by the t-Test output (t (2148) =-.136,
- P>.05). The pupils’ perceptions revealed that, remedial tuition influences syllabus
coverage. The Quality Assurance and Standards Officer was of the same opinion that

coverage of the syllabus needs adequate time which is created during remedial tuition.

5.2.2 Stakeholders’ perceptions on influence of remedial tuition on pupils study
skills

Remedial Tuition highly influences development of pupils study skills as signified by the
overall mean of 3.35. According to Head teachers and teachers perceptions remedial
tuition highly influences development of study skills as their means were 3.21 for head

teachers which was high and 3.54 for teachers which was very high. Head teachers and
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chers were not of the samé view that remedial puiﬁon highly influences deveiopment
upils study skills as signified by the t-Test oé@ut, (t (1438) =-4.316, P<.05), there
as a significant difference. The pupils indicated that remedial tuition influences the
evelopment of study skills as this enables them perform better in KEPE. The QASO
oncurred with what the pupils had said since study skills enables pupils to be

idependent and do a lot of work on their own.

'2.3 Stakeholders’ Perceptions on Influence of Remedial Tuition on Utilization of
ﬂucational Resources

Remedial tuition highly influences utilization of educational resources as signified by the
overall mean of 3.0‘4. According to head teachers and teachers perceptions remedial
tuition highly inﬂuences: utilization of educational resources as their means were 3.10 for
f‘head teachers which was high and 3.03 for teachers which was very high. Head teachers
‘and teachers t-Test independent output signified no 'si\gniﬁcant difference in the views,
(t(1798)=.945,P>.05).The pupils indicated that remedial tuition influences utilization of
 educational resources as this enables them access all the resources which enables them
' perform better in KCPE. The QASO concurred with what the pupils had said since
educational resources are to be embraced by the pupils to enhance their performance in

§ KCPE.

5.2.4 Stakeholders’ Perceptions on Influence of Remedial Tuition on Pupils’

Academic Performance
Remedial tuition very highly influences pupils’ academic performance as signified by the

overall mean of 3.56. According to head teachers and teachers perceptions remedial
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influences academic performance very highly as icheir means were 3.59 for head
vr‘s and 3.56 for teachers. Head teachers and ;[ea(éhers were of the view that remedial
: “n influences pupils academic performance as signified by the t-Test output, (t (1798)
P>.05). The pupils indicated that remedial tuition influences academic
rformance as this enables them perform better in KCPE and transit to secondary
ol. The QASO concurred with what the pupils had said since exposure to doing extra
k makes them do practice in all the subjects which in turn increases their performance

) examinations.

Conclusions
j perceptions of head teachers’, teachers’, pupils’ and DQASO are that, remedial
f'tion highly influences syllabus coverage which is believed to promote provision of

quality education.

he perceptions of head teachers’, teachers’, pupils’ and DQASO are that, remedial
tuition highly influences develmeent of pupils study skills which is believed to promote
_‘ provision of quality education.

_The perceptions of head teachers’, teachers’, pupils’ and DQASO are that, remedial
| fuition highly influences academic performance which in turn promotes provision of

quality education.

~ The perceptions of head teachers’, teachers’, pupils’ and DQASO are that, remedial
tuition highly influences utilization of educational resources which promotes provision of

quality education.
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Recommendations

¢ made:

1 Stakeholders’ Perceptions on Influence of Remedial Tuition on Pupils’

4.2 Stakeholders’ Perceptions on Influence of Remedial Tuition on Pupils Study
"lls

;kead teachers should motivate teachers’ and pupils’ to take perceptions on study skills
seriously 0 as to trénslate them into action so as to enhance provision of quality

education through study skills.

35.4.3 Stakeholders’ Perceptions on Influence of Remedial Tuition on Utilization of
,rkEducational Resources
* Teachers to transform their perceptions into action by ensuring practical use of available

' educational resources for enhancement of provision of quality education.

- 54.4 Stakeholders’ Perceptions on Influence of Remedial Tuition on Pupils’
Academic Performance
Stakeholders’ perceptions on remedial tuition should be translated into action by ensuring

that the pupils are given remedial tuition that will enhance academic performance.
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.5 Suggestions for Further Research

This study exposed the following knowledge gaps /ﬂihat require study:
i) Influence of teacher characteristics on pupils performance in examinations.

' ii) Validity of frequent testing as predictor of pupils performance in, KCPE.

- iii) Influence of pupil and school environment and quality education.
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